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I. Statement of Research Problem 
In contemporary capitalist societies, middle class establishes the concepts of success 
and the behavioral standards for the young people. Middle class believes that being a 
professional or manager equals occupational achievement. Middle class people also believe 
that, academic achievement is the most important means for obtaining these jobs: if young 
people study hard and enjoy，appropriate，leisure activities, they may study well, score high 
examination results, and continue to study at the college level and secure professional or 
managerial jobs. 
Not everyone, however, can achieve good academic performance. Public examination 
is a zero sum game. One wins and others lose. Those who fail in academic competition will 
have difficulties in obtaining professional or managerial jobs, and very often they end up as 
skilled or semi-skilled manual workers. Then the question is: how do these underachievers 
react to the above mentioned middle class concepts of success and behavioral standards? Do 
they still treasure occupational and academic success? Will they study harder or give up? 
To play more or play less? 
For decades, Subcultural Theories in Sociology of Youth suggest that, in capitalist 
society, underachievers tend to participate in certain forms of，Resistance Subculture' which 
deliberately challenge the middle class values. First, they abandon the pursuit of career 
success. Second, they form an anti-school subculture. They play truancy, challenge their 
teachers, fall asleep in lessons, and cheat in examinations. Third, they form a leisure-based 
resistance subculture after school. They gather in places out of adults' supervision, wear 
.• •、 
clothes of extraordinary styles, enjoy spontaneous leisure activities, and speak in 
'unrespectable foul languages'. Underachievers join the Resistance Subcultures since it can 
help them to gain alternative status and compensate their academic frustration. 
However, critics are very suspicious of the generality of the observation and 
explanation of Subcultural Theories. Specifically, some scholars query very much whether 
Resistance Subculture is the only means that underachievers use to solve their problem. 
Their questions are: Is obtaining alternative satisfaction through Resistance Subculture the 
only means by which underachievers use to reduce their frustration? Is it possible that some 
will use other means to solve their problem and therefore develop other kinds of youth 
subcultures? ‘ 
The main objective of this research is to explore whether underachieving youth will 
join subcultures besides Resistance Subcultures. Hong Kong, like America and Britain, also 
emphasizes occupational and academic success ^ Prevocational school students, although 
are still accepted in an academic institution, are regarded as a group of typical 
'underachievers' in academic competition. Through an in-depth study how a group of 
prevocational school students conceive about their future, perform in the school, and spend 
their leisure time, this study tries to examine, besides joining Resistance Subculture, how 
underachievers may deal with their frustration. At the end, the findings of this study will 
help us to rethink the theoretical problem of Subcultural Theories. 
n. Organization of Chapters 
Through a critical review of the Subcultural Theories in Sociology of Youth, Chapter 
Two delineates the research agenda as well as the research method of this study. Then 
1 Several researches point out that, because educational qualifications may help one to 
get better jobs, Hong Kong citizens of lower educational attainment are in general 
dissatisfied with their educational achievement (Lui 92:120-121, Wong and Yuen 91: 
4-6, Central Committee on Youth 88: 79). 
.• •、 
Chapter Three will discuss the methodology in details: the validity of the cases, the sampling 
method, and the interview procedure. 
13 underachievers were selected for case interview. Chapter Four, Five, and Six will 
show that, though the subjects had intense academic pressure, they did not participate in any 
kind of Resistance Subculture. Rather, they took part in two distinctive subcultures -
'Gradual Study Culture' and 'Transitional Pleasure Seeking Culture'. Chapter Four suggests 
that, though our subjects aspired to be professionals, managers, or entrepreneurs, they could 
not obtain their ideal jobs through successful studies. As a result, they had to face intense 
academic pressure. Chapter Five shows that one group of the subjects participated in a 
Gradual Study Culture rather than Resistance Subculture. The central principle of this 
culture was that one had to study step by step so as to obtain professional certificates at late 
twenties. Chapter Six shows that another group of subjects participated in Transitional 
Pleasure-Seeking Culture. The basic principle of this culture was that one had to seek short 
term pleasure to defeat the boredom of school life, but to believe that after graduation they 
might have the chance to be successful and abandon their current fun-oriented lifestyle. 
Chapter Seven discusses the theoretical bias of Subcultural Theories. Further research 
directions stemmed from this research and the limitation of this research will also be 





THEORETICAL REVIEW AND RESEARCH AGENDA 
This chapter is a critical review of both American and British Subcultural Theories 
and the local studies on youth subcultures, as well as the research agenda derived from the 
review. It is composed of six parts. Part I suggests that, being influenced by Merton's 
theory of anomie, Subcultural Theories conceptualize youth subculture as a means by which 
underachieving youth under stress use to compensate their sense of failure. Subsequently, 
Part n and Part m will review two Subcultural Theories respectively - Delinquent Subculture 
Theory and Youth Subculture Theory. Both theories suggest that, since underachieving youth 
have a strong sense of failure, they like to join Resistance Subcultures so as to regain their 
sense of importance. Part IV is a brief review of some local studies on youth subcultures. 
It points out that, similar to Subcultural Theories, local youth subculture studies also focuses 
exclusively on "rebellious" subcultures. Part V then points out that, Subcultural Theories 
and local youth subculture studies have two key problems: the problematic logic of inquiry 
and the inadequate data collection method. Because of these two methodological problems, 
studies of other kinds of subcultures besides Resistance Subculture are neglected. Finally, 
Part VI will briefly outline the research problem and agenda of this study. 
L The Background of the Formation of Subcultural Theories • 
Merton's Theory of Anomie 
Since 60s, the key question of Subcultural Theories is like this: what is the 
/ 
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function of youth subcultures, and why do certain young people join the subcultures ？^ 
Undoubtedly, Merton's theory of anomie has prominent influence on the formation of 
Subcultural Theories. This section will look at how scholars of Subcultural Theories gain 
insight from Merton's theory of anomie and develop the explanation of the function and the 
existence of youth subcultures. 
The basic task of Merton's theory of anomie is to discover "how some social 
2 From the end of the Second World War to 50s, Youth Culture Theory dominated the 
field of sociology of youth. During that periods, a distinctive youth culture composed 
of young people between the age of 12 and 20 emerges in various countries. These 
youth cultures have two important characteristics: a culture of leisure rather than 
work and a peer oriented rather than family oriented social relationships. Two 
sociological scholars, Parsons and Eisenstadt, argue that the fundamental reason for 
the existence of these youth cultures is the lengthy and difficult transition from 
children to adult in modem society. As Parsons suggests, the family institution is 
governed by the value of affectivity, diffusiveness, particularism, and ascription. 
When a young people starts to go to school, he or she starts to leam the values 
emphasized in the school _ value of affective neutrality, specificity, universalism, and 
achievement. This creates two problems. First, young people have to experience 
'discontinuity in socialization', since the values they leam from family for years are 
totally different from those they leam at the school. Second, this period of transition 
is fairly long. If a child starts to go to school at three, he or she may had already 
spend more than twenties years at different levels of schools before his University 
graduation. Such a lengthy and difficult transition will create a sense of 
powerlessness among the young people and further generate the needs to create a 
distinctive youth identity to compensate that sense of powerlessness. Youth culture, 
which emphasizes on leisure and peer-group activities, is definitely a solution for the 
youth, since it can help them to obtain an independent and autonomous youth identity 
(Eisenstadt 1955, Parson 1942). 
However, Youth Culture Theory is criticized as ignoring the fact that youth 
is not a homogenous category (O'Donnell 1985，Firth 1987). Some young people 
have "easy" transition from youth to adult. They study well, get good academic 
performance, get into university easily, and obtain good jobs without great difficulty. 
These young people are good students in the eyes of the teachers. They may 
participate in other forms of youth cultures (for example, a study and individual 
orient^ culture), but definitely not the leisure and peers oriented youth culture 
suggested by Youth Culture Theory. Therefore critics point out that not all people 
will experience difficult transition and have the needs to create a distinctive youth 
identity and participate in a leisure and peers-oriented youth culture. Therefore, since 
60s, sociological scholars began to ask what kind of young people (rather than all) 
will participate in those youth subcultures and why they do so. 
.• •、 
structures exert a definite pressure upon certain persons in the society to engage in non-
conforming rather than conforming conduct" (Merton ??: 132). For Merton, two structural 
elements of a society are veiy important. The first one is the culturally defined goals, which 
is regarded by all its social members as legitimate and "worth striving for". The second 
element regulates the acceptable means for reaching out these goals. Nevertheless, the 
degree of emphasis a society put on these two elements is independent of each other. As 
Merton points out, American society puts great emphasis upon the success-goals but not 
equivalent emphasis upon the means. Specifically, money and occupational success is highly 
praised by Americans but the means for getting money and occupational success is limited 
(because of limited educational and occupational opportunities). This discrepancy between 
a great emphasis upon success-goals and an insufficient emphasis upon institutionalized 
procedures for seeking these goals will create intense pressure for the people. Merton 
suggests that, facing these pressures, people may have five modes of adaptations. In the 
following table," + " means "acceptance"，"-" means rejection, where ••+-•• means "rejection 
of existing values and substitution of new values". 
Modes of Adaptation Culture Goals Institutionalized Means 
I. Conformity + + 
n. Innovation + -
in. Ritualism - + 
IV. Retreatism - -
V. Rebellion +- +-
(1) Conformity is an acceptance of both the dominant goals and institutionalized means 
of seeking them. One who works very hard because he believes "working hard will 
lead to success" definitely belongs to this type. 
(2) People who adopt Innovation will try to attain the goals through unconventional or 
even illegitimate means. Most of them are criminals. 
(3) Ritualism treats the institutional means as the ends and abandons the original 
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dominant goals. People using this mode of adaptation follow the rules and routines 
strictly but ignore the original meanings and functions of these rules. 
(4) Retreatism abandons both the goals and the means. Alcoholics and drug addicts are 
using this adaptation mode. 
(5) Rebellion means a complete abandonment of conventional goals and means, with a 
substitution of a new Utopia with new goals and means. Most revolutionists belong 
to this type. 
Then what is the implication of Merton's theory of anomie for the study of youth 
subculture? Simply speaking, from Merton's theory of anomie, scholars of Subcultural 
Theories obtain two insights for understanding youth subcultures: 
1. In a society which has great emphasis on dominant goals but without equal degree of 
emphasis on means for seeking goals, many people will become "failures" and 
experience intense pressure. 
2. These "failures" will use various mode of adaptations (as illustrated above) to reduce 
the pressure. They are the deviants. 
These two points help the scholars of Subcultural Theories to analyze the situation of 
young people and therefore the origin and the function of youth subcultures. 
1. Nowadays, young people are living in a society which has great emphasis on 
academic and occupational success but insufficient emphasis on the institutionalized 
means for achieving these successes. The number of available professional and 
managerial jobs is limited. So is the number of available university degrees. Many 
young people have to stop studying after high or secondary school graduation and go 
out to work as manual workers. These underachieving youth will experience intense 
frustration. 
.• •、 
2. Youth subculture, which emphasizes on leisure rather than study, is therefore a 
specific type of "adaptation" used by the underachieving young people to obtain 
alternative satisfaction and compensate their sense of failure. 
In the next two sections, we will have a look at how Delinquent Subcultural and 
Youth Subcultural Theory incorporates the above two points into their analysis of youth 
subcultures. 
n. Delinquent Subculture In America: Repudiation of the Middle 
Class Norm 
Undoubtedly, Delinquent Subculture Theory is the mainstream theory in America 
sociology of youth since mid 50s (Frith 1984, O'DonneU 1985). This part will use the 
argument in Cohen's book Delinquent Boy to illustrate the basic arguments of Delinquent 
Subculture Theory. 
According to Cohen, the life goal of the dominate class in America - middle class -
is occupational achievement. For them, being a professional, a manager, or an administrator 
means occupational achievement. On the contrary, being a clerk or semi-skilled manual 
worker is defective, shameful, and meaningless (Cohen 1955:88). Middle class people also 
value academic achievement very much, since they believe that high educational 
qualifications will lead one to occupational success. 
Middle-class norms place a high evaluation on the cultivation and possession 
of skills and on the tangible achievements which are presumed to witness to 
the possession of skills and the application of effort. Outstanding performance 
of almost any kind is applauded .... there is special emphasis on academic 
achievement and the acquisition of skills of potential economic and 




Regarding study, the middle class thinks that young people should owe several 
qualities. First, young people must have the ambition to study hard. With ambition, young 
people may have the determination to get ahead in examination and tolerate the hardship in 
the struggle process. Second, young people must have rational mind, since it may help them 
to plan efficient study schedule and avoid wasting their 'precious' time. Third, they should 
be able to postpone or resist the temptation of immediate gratification for the sake of study. 
Otherwise they may forfeit their long-term goals and turn their interest to some spontaneous 
activities which can only give them short-term pleasure (Cohen 1955: 88-90). 
Regarding leisure, middle class people think that young people should play wholesome 
，recreation，. In their eyes, if young people play unrestrainedly in their leisure time, they 
may not concentrate on study and doing homework. On the contrary,，recreational，activities 
are constructive and educational hobbies which can help the young people to get 'some 
measure of foresight, study, practice and sustained endeavour toward the development of a 
collection, a skill or a fund of special knowledge' (Cohen 1955: 91). Some classic examples 
of these recreational activities are piano, golf, and chess. 
These middle class goals and values are so influential in mass media that it is difficult 
to avoid their influence. Therefore being able to realize these middle class goals and values 
becomes the dream of most people. If anyone cannot attain this dream, they may impose it 
on their children. 
....all their lives, through all the major media of mass indoctrination-the 
schools, the movies, the radio, the newspaper and the magazines-the middle 
class powers-that-be that manipulate these media have been trying to，sell， 
them on middle class values and the middle class standard of living .... 
However complete and successful one's accommodation to an humble status, 
the vitality of middle class goals of the 'American Dream', is nonetheless 
likely to manifest itself in his aspiration for his children (Cohen 1955: 124-
125). 
Those who cannot realize this middle class dream will experience status problem. As 
.• •、 
Cohen suggests, schools try to boost their students to pursue academic success and train them 
to be studious and disciplined. Since working class youth do not have the adequate training 
that middle class youth have, working class youth always have difficulties in learning and 
coping with those middle class goals and values. As a result, many of them are not good at 
study and experience what Cohen names as，status problem'. 
In the status game, then, the working-class child starts out with a handicap 
and, to the extent that he cares what middle-class persons think of him or has 
internalized the dominant middle-class attitudes towards social class position, 
he may be expected to feel some，shame，(Cohen 1955: 110). 
Facing such kind of，status problem, Cohen suggests that, those underachievers may 
develop a delinquent subculture to deal with their status problem. 
As Cohen suggests, the 'hallmark of the delinquent subculture is the explicit and 
wholesale repudiation of the middle-class standards and the adoption of their very anti-thesis' 
(Cohen 1955: 129). Middle class people emphasize very much occupational and academic 
achievement, long term goals and plans, efficiency, and deferred gratification for the sake 
of their long term careers. Furthermore, they like to play recreational activities rather than 
unrestrained games because they believe that recreational activities can train their disciplined 
characters but unrestrained game can only make them unable to concentrate on study. On 
the other hand, the delinquent subculture values are just the opposite of these middle class 
values. The delinquent subculture emphasizes leisure activities which can give them short-
term rather than 'recreational' satisfaction, and as a consequence, it disregards the middle 
class values such as occupational achievement, ambition, and rationality (Cohen 1955: 129). 
In short, the delinquent subculture emphasizes the following characteristics. 
1. Group Autonomy - The key characteristic of a subculture is its group consciousness. 
As Cohen suggests that, members of the delinquent subculture are 'intensely solidary 
and imperious', and tend to be 'indifferent and hostile' to any other social groups 
(Cohen 1955: 31). 
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2. Malicious and Negativistic - Members of the delinquent subculture like to discomfort 
the authorities and to have，a delight in the defiance of taboos itself, since they 
dislike organized and supervised recreations which want to subject them to the adult 
impersonal rules (Cohen 1955: 21). 
3. Short-Run Hedonism - Delinquent boys dislike recreational activities, because they 
are，impatient，impetuous and out for，fim，，with little need to the remoter gains and 
costs' (Cohen 1955: 30). As a result, they enjoy leisure for immediate excitement. 
The boys suddenly fight with their friends not because they hate each other or they 
want to hurt anybody. They fight just because they want to have instant excitement. 
4. Physical Violence - Whereas recreational activities can train the young people to 
behave with discipline, aggressive activities help the delinquent boys to express their 
anger and hostility to the middle class norms (Cohen 1955: 131). 
Hence, in the delinquent subculture, every one ignores academic study, seeks 
excitement, and rebels against authority. Cohen describes it very well: 
The members of the gang typically congregate, with no special activity in 
mind, at some street comer, candy store or other regular rendezvous. They 
，hang around'，'rough-housing'，'chewing the fat，，and 'waiting for something 
to turn up，. They may respond impulsively to somebody's suggestion to play 
ball, go swimming, engage in some sort of mischief, or do something else that 
offers excitement. They do not take kindly to organized and supervised 
recreation, which subjects them to regime of schedules and impersonal rules 
(Cohen 1955:30). 
According to Cohen, the delinquent subculture can help the underachievers to solve 
their status problem because of two reasons. First, it provides a new set of criteria of status 
which the underachievers can meet. The original middle class criteria of success are not so 
easy to be attained. If one wants to achieve excellent academic performance, he or she has 
to set up long term study plans and has the determination to study very hard. However, to 
11 
1 
be a delinquent is much more easier. One does not need to set up any plan or possess any 
complicated skill to seek immediate satisfaction through fighting, stealing, or strolling 
around. Second, with this new criteria of success, the delinquents can devalue the middle 
class goals and values. Originally, the underachievers judge themselves as worthless since 
they may never become professionals or managers. But if they take part in the delinquent 
subculture, their worth is judged not by whether they are studious enough, but by whether 
they are delinquent enough. Therefore the delinquent boys can despise the middle class 
values and goals as meaningless. 
Since the boys regain respects in the delinquent subculture, their status problem is 
tackled. 
In terms of the norms of the delinquent subculture, defined by its negative 
polarity to the respectable status system. The delinquent's very nonconformity 
to middle class standard sets him above the most exemplary college boy .... 
To the extent there remains a desire for recognition from groups whose 
respect has been forfeited by commitment to a new subculture, his satisfaction 
in his solution is imperfect and adulterated. He can perfect his solution only 
by rejecting as status sources those who reject him (author: the middle class 
norms). This too may require a certain measure of reaction-formation, going 
beyond indifference to active hostility and contempt for all those who do not 
share his subculture (Cohen 1955: 131-137). 
m. Youth Subculture in Britain: Resistance the Middle Class 
Ideology 
If Delinquent Subculture Theory is the mainstream theory in American sociology of 
youth, then Youth Subculture Theory suggested by the Centre of Contemporary Cultural 
Study (CCCS) in the University of Birmingham is the mainstream theory in British sociology 
of youth (Hams 1993). This part will use the argument in two classic books Stuart Hall and 
.• •、 
Tony Jefferson's Resistance Through Rituals (1976) and Paul Willis Learning To Labour 
(1977) to illustrate the basic arguments of Youth Subculture Theory. 
Youth Subculture Theory points out that the middle class ideology dominates the post-
war British society. First, the ideology of 'affluence' suggests that the whole post-war 
society has experienced drastic economic growth. Second, the ideology of，consensus， 
suggests that all classes are satisfied with the status quo. Third, the ideology of 
'embourgeoisement' suggests that, compared to the pre-war working class in Britain, post-
war working class is more affluent, they have more chances to get promoted to professionals 
or managerial workers, and they live with a more，middle class' lifestyle (Clarke, Hall, 
Jefferson, and Roberts 1976: 21). In short, all these ideologies try to persuade the postwar 
Britainese that everyone can share the benefit of economic growth and have the chance to get 
upward mobility. 
In post-war Britain, academic achievement is regarded as the key means for social 
mobility. As Paul Willis argues, secondary schools are governed by a 'middle class' 
educational paradigm: if students want to pursue qualifications and upward mobility, they 
have to study hard, obey the school rules, and behave with discipline. 
....school demands - not asks for _ obedience, tries to control the whole 
course of their lives, its style and morality, and applies punitive sanctions 
arbitrarily, according to its own books .... the basic educational model or 
paradigm promises knowledge and qualification - the new social arbiter - in 
exchange for obedience and respect (to the teachers).，Obedience，is both a 
functional prerequisite for the transmission of knowledge and its just 
，equivalent，（Willis 1982: 82-3). 
Despite how promising the society is depicted by the middle class ideologies, there 
are underachievers who are just semi-skilled or unskilled workers and have rare chance to 
get middle class jobs (Clarke, Hall, Jefferson, and Roberts 1976: 31). Since many working 
class boys have strong affiliation with their parent traditional working class culture which 
emphasizes on group autonomy and having fun, they usually feel disadvantaged and alienated 
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from the 'middle class，educational paradigm. In such circumstances, some of them give up 
study and become 'underachievers'. Since these underachievers lack the necessary 
qualifications，they suffered from the mobility problem - they were relegated to jobs as van 
drivers, office boys, packers, ware-housemen, waitresses, or messengers. At the end, these 
underachievers will feel depressed and helpless. 
Youth Subculture Theory suggests that the underachievers join the youth subculture 
since it may help them to solve the academic problem，magically，. Similar to the delinquent 
subculture, the value concerns of the youth subculture are exactly the opposite of those of 
the middle class. Since the underachievers have no hope in pursuing career success, they 
just abandon study. Instead, they like to gather together and get involved in the youth 
subculture which emphasizes the following values: 
1. Group Solidarity and Territority - these two characteristics are two sides of the same 
coin. Members of youth culture usually have a defensive kind of group solidarity, 
and therefore reject anyone who regulate their group, or who is not members of their 
group (Clarke 1976: 101，Jefferson 1976: 81). 
2. Having a Laugh on Authorities - one of the middle class mentality is to be serious to 
everything (including leisure). However, members of the youth subculture try to 
have laugh on their parents, teachers, and hard-working classmates. Even if the real 
problems are not solved yet, making jokes on the problems can help the young people 
to get detached, or even temporarily forget the problems they are facing (Willis 1977: 
29-33). 
3. Instant Excitement - for underachievers, study and work is not fulfilment but 
alienation. To defeat their boredom, they like to seek instant excitement in the youth 
subculture (Willis 1977: 33-43). 
4. Aggressive Masculinity - For the middle class youth, having intellectual knowledge 
means success; but for the underachievers, being aggressive means success. 
Members of the youth subculture can be extremely，aggressive，in whatever kind of 
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games, because doing so can give them a sense of superiority which they cannot get 
from study (Clarke 1976: 101，Jefferson 1976: 82). 
Ted, Mod, Skinhead, and Punk, the post-war subcultures in Britain, are examples of 
these youth subcultures. Members of these subcultures have one common problem: they all 
lost in the academic competition and end up as either semi-skilled workers or unskilled 
workers. To compensate their frustration stemmed from their day-time boring jobs, they 
develop subcultures to have，fun，at nights and weekends. Generally speaking, their 
'subcultural' activities include: chatting at the cafes for a whole day, spending an evening in 
the dance halls, fighting in the football fields, or strolling around the shopping malls (Clarke 
1976, Cohen 1972，Hebdige 1976，79，Jefferson 1976: 81-86, Mungham and Pearson 1976， 
Munice 1981). 
Besides the youth subculture in non-school time, the underachievers also take part in 
anti-school culture. In the anti-school culture, they like to do whatever they can so as to 
challenge the school authority and the school rules: they play truancy, challenge teachers, 
and play games in lessons. 
one of the strategies for disruption was for the lads to sing advertising jungles 
loudly and together; they also broke up the flow of the class for 'important 
news items', which contained material calculated to bring the maximum 
annoyance or discomfiture to the teacher. Having themselves been positioned 
by these things in the media, they redeployed them ... as part of resistance to 
the institution of schooling (Willis 1982: 91). 
Similar to the delinquent subculture, the youth subculture can help the underachievers 
to solve their status problem because of two reasons. First, the criteria of status of the youth 
culture is easy to be achieved. Second, the emphasis on masculinity, excitement, and having 
a laugh can provide an alternative for the underachievers to compensate their loss of status 
in school and work place. Therefore the instrumental values of middle class become 
unimportant and irrelevant for them. At the end, the problem which cannot be solved in 
reality are solved at an，alternative reality'. The Youth Subculture Theory scholars named 
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this as，resisting through ritual，. Brakes summarizes it well. 
They offer a solution, albeit at a，magical’ level, to certain structural problems 
created by the internal contradictions of a socio-economic structure, which are 
collectively experienced They offer a culture, from which can be selected 
certain cultural elements such as style, values, ideologies, and life style. 
These can be used to develop an achieved identity outside the ascribed identity 
offered by work, home, or school .... As such, an alternative form of social 
reality is experienced .... (Brake 1985: 24) 
IV. Local Studies on Youth Subcultures 
As described in part n and m, both Delinquent and Youth Subculture Theory are 
interested in exploring why underachievers participate in certain types of Resistance 
Subcultures. Similar to Delinquent and Youth Subcultural Theories, local studies on youth 
subcultures also focus on studying the "rebellious" subcultures. 
In fact, since late 70s, "problem youth" becomes one of the hottest topics that Hong 
Kong public discuss. At 1978, two American youth films are shown in Hong Kong: 
"Grease" and "Saturday Night Fever". After that, some young people start to imitate the 
people shown in the film: they form peer groups, wear weird fashion, and get indulge in 
disco dancing in disco and parties. Since these young people always go in groups and wear 
bizarre clothes, they start to catch the attention of the Hong Kong public very quickly. Very 
soon, the Hong Kong public give these young people a name - the "Grease Boys". 
The "Grease Boy Fever" creates the "Grease Boy Study Fever". Shortly after the 
"Grease Boy" phenomenon emerges, various social concern groups and scholars began to 
study what these "Grease boys" think and behave and why they become "Grease Boy". In 
the book The Inquiry of Hong Kong Youth Problem, which is published in 1983，we can find 
that quite a number of articles, reports, academic study, and even television documentary 
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script of that period is about the this "Grease Boy" phenomenon. According to the analysis 
of these studies and articles, Grease Boy culture has the following characteristics: 
1. Peers Group. Most of the Grease Boys are between 13 to 19 years old. They like 
to go in peer group. Though they get leaders and members in every groups, the 
structure is quite informal. They get names for their own group so as to create group 
identity (for example, black widow, Malboro, Happy Boy, Cockroach Boys). 
2. Hedonism and Excitement. The Grease Boys like to participate in exciting leisure 
activities to obtain short-term satisfaction. Their favourite activities is going to disco 
and parties for dancing. They also like to go to fast-food shop, shopping arcade, 
harbour, and garden, and their activities include strolling around, gambling, fighting, 
chasing each others, or even just chatting. 
3. The Grease Look. The Grease Boys wear clothes different to ordinary people. Their 
favourite look is black T-shirt with golden English words, bell-shape jeans, sports 
shoe. 
4. Secret Language. Different groups of Grease Boys develop their own secret 
languages which cannot be understood by outsiders. This certainly helps to build up 
their group consciousness and loyalty. 
5. Anti-school culture. Most of the Grease Boys, if they still have to go to the schools, 
joust go to school for playing but not for studying. They sleep, shout, speak foul 
languages in the lessons, and they treat challenging teacher's authority as a source of 
seeking pleasure. After the school bell rings, they just take off their school uniform 
and go out to play and dance. 
In explaining why young people participate in the Grease Boy culture, various 
commentators and scholars have similar view. They suggest that most Grease Boys are 
underachievers in Hong Kong society. Some of them are students with bad academic 
performance or even school drop-outs. Others may be unskilled manual workers. Since they 
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are underachievers in either school or work place, the problem of these underachievers is that 
they always feel a sense of failure. Grease Boy culture is therefore a solution for them. In 
the Grease Boy culture, one may gets two things. First is the sense of achievement. In the 
Grease Boy group, one only need to know how to dance. Since disco dancing is rather 
mechanical and simple, it is easy to learn, and therefore it can give young people a sense of 
immediate achievement which study cannot give them. Second, one also has his own peers, 
who will only praise him, protect him, console him, but not look down on him. In other 
words, the peer-group give him a sense of self-importance which they could never obtain 
from his parents and teachers. 
In Chan's article, we find the following concise description of Grease Boy culture: 
The strong beat, flickering light, and unrestrained dance, provide an 
environment for those young people who want to escape from reality and 
release boredom to forget their school frustration, family problems, work 
boredom, the past and the future (Chan 87: 26). 
In fact, the impact of the Grease Boy culture on how adults understand youth 
subcultures is profound. Specifically, since the Grease Boy fever, people are more and more 
interested in studying “ problem youth". Though scholars may use different names for their 
research subjects - marginal youth, problem youth, offensive juvenile, all of these subjects 
are very similar - they are all "rebellious" youth. Usually the young people are those who 
misbehave in school, go in groups, like play rather than study, and have no future planning 
for their prospects (Breakthrough Youth Development Outreaching Group 89，Kwun Tong 
District Broad 87，Mok 85). 
V. Criticisms on Subcultural Theories and Local Youth 
Subculture Studies 




underachievers, and the local studies help us to make sense of those "local" rebellious young 
people. However, both Subcultural Theories and local youth subcultures studies have one 
major important problem: they only study resistance subcultures but ignore other types of 
subcultures. 
Certain scholars point out that, besides "subcultural resistance", there may be many 
other ways to deal with the academic failure problem. Firth (1984) and O'Donnell (1986) 
points out that, current sociology of youth ignores at least two types of responses that the 
underachievers may have. First, underachievers may have a "Accommodation" response. 
Although these boys may not have any significant academic and occupational achievement, 
they do not rebel against anybody and get delinquent. They just accept their failure and kill 
their time in according to the schedules of the commercial media. Second, underachievers 
may have a "Upwardly Mobile" response. Despite their poor academic performance, certain 
underachievers always try their best to study hard and aim for high marks in examination. 
In short, Subcultural Theories only study underachievers who participates in resistance 
subcultures and ignore other kinds of underachievers and subcultures. 
Critics suggest two weaknesses in their methodologies to explain why Subcultural 
Theories are not able to "discover" other kinds of underachievers. 
1. The first methodological flaw is that the logic of inquiry of these Subcultural Theories 
blocks us from understanding the diverse ways that the underachievers may respond 
to their situations. The normal logic to study how underachievers deal with their 
problem should look at how a particular group of underachievers think and behave 
in their everyday lives. However, both Delinquent Subculture Theory and Youth 
Subculture Theory reverse this logic of inquiry: they are not interested in the diverse 
ways that underachievers deal with the academic strain, they are only interested in 
ceratiii resistance subcultures. Delinquent Subculture Theory asks what the function 
of the delinquent subculture is, and Youth Subculture Theory asks why different 
subcultures and anti-school cultures appear in post-war youth Britain. Then they 
come up with the same understanding of the function of the "subcultures": those who 




obtain short-term satisfaction and resist study and work. Unfortunately, since their 
view that subculture may help the underachievers to solve their strain tends to suggest 
that underachievers solve their strain by subculture only, their exclusive interest in 
"youth subculture" tends to ignore the study of "ordinary youth" (Leong 1992). 
2. The second methodological flaw is that the methodology used to interpret the content 
of subculture is not adequate, and as a consequence, the interpretation of the 
researchers is too arbitrary. 
Matza (1969) has pointed out quite early that, using secondary survey data, 
Delinquent Subculture Theory misinterprets delinquent behaviours. In fact, survey 
method is good at explaining patterned relationships between variables, but is poor 
at exploring the complexity of social lives and processes. Therefore Matza uses 
interview method to study how delinquents make sense of their own delinquent 
behaviour. He suggests that there is no single and "pure" delinquent subculture. 
Many of those "delinquents" do not reject conventional values - they usually move 
in and out of delinquent activities. In other words, being delinquent is just part but 
not the whole of their lives. However, in the period when Cohen's theory still 
dominates sociological studies of youth, Matza's insight is ignored, and moreover he 
is being criticized as underestimating the commitment to unconventional values of the 
delinquents (Austin 1977，Ball 1977，Hindelang 1970，Spector 1971). 
Youth Subculture Theory has very similar criticism. A number of scholars point out 
that, by using semiotic, Youth Subculture Theory gives a over-romantic picture of the 
underachievers. Using the semiotic, CCCS scholars believe that, without asking the 
young people directly, they can know the consciousness of the young people by 
"decoding" the cloths they wear, the music they listen, and the places they go. 
However, O'Donnell argues that this method is not scientific since the researcher can 
"decode" whatever result they want. As he says, "to interpret skinhead activities as 
，resistance，rather than, say, the product of angry frustration is, finally, highly 
subjective" (O'Donnell 1985: 50). He argues that the CCCS scholars are "projecting 




Clarke also argues that, without asking directly what the actors think, CCCS has 
"elevated themselves to the privileged position of expert semioticans, as those able 
to read signs, to 'decipher the graffiti, to tease out the meaning' “ (Clarke 1981: 1987) 
3 
Since the local youth subcultures studies also focus on certain rebellious subcultures, 
they have the same theoretical as well as methodological problems that Subcultural Theories 
have. 
To understand more about how the underachievers respond to their situation, critics 
suggest that sociological study of youth must not repeat the above flaws. They suggests two 
methodological shifts. 
1 • Further sociological studies of youth should reverse the logic of inquiry of Subcultural 
Theories. In other words, researchers should avoid to study those "visible" resistance 
subcultures only, since doing so will just ignore other types of subcultures. 
Therefore, instead of putting all the attention on studying a group of resistance 
subculture, future research should study a group of underachievers with the same kind 
of frustration. By doing so, researchers may discover various ways that 
underachievers react to their frustrations. For example, a researcher may study the 
diverse ways that a group of unskilled young workers in a fast food shop or car 
garbage use to cope with their frustrations (Clarke 1981, Leong 1992). 
2. Obviously, in-depth interview and ethnographic method rather than survey and 
semiotic method is excellent for exploring the interaction dynamics and subjective 
emotions of people from their own points of view. Though interview and 
ethnographic method is poor at generalizing any proposition about a large population, 
3 Since Willis used ethnographic research method to study a group of underachievers, 
he is an exception to the CCCS's "Semioticans". Despite that he used a more 
"scientific" method, he is also accused of studying only the most "rebellious" portion 
of working class underachievers and ignoring the existence of various kinds of 
underachievers (Blackledge and Barry 1985). 
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but for the purpose of exploring (rather than explaining) various types of beliefs and 
strategies that underachievers may use to deal with their academic frustration, 
interview or ethnographic method is considered as more appropriate than survey or 
semiotic method (Clarke 1981，Firth 1986). 
VI. New Research Agenda and Research Method 
Previous parts point out a fact: for years, both Subcultural Theories and local youth 
subcultures studies put too much attention on studying certain rebellious subcultures -
delinquent subcultures in America, Mods, Teds, and Rockers in Britain, Grease Boy, 
marginal youth, and problem youth in Hong Kong - so that they neglect other forms of youth 
subcultures as well as other ways underachievers use to cope with their frustration. 
Therefore we need a new approach to study youth subculture; we need to explore whether 
underachievers join other form of subcultures besides Resistance Subculture. This research 
is such an attempt. The key question of this study is: do underachievers join other form of 
subcultures besides Resistance Subculture? 
To examine this question, I raise four research questions for this study 4. 
1. Concepts of academic and occupational success: Do the underachievers in Hong Kong 
want to become professionals and managers? Do they think that having an university 
degree is the key to occupational success? How do they perceive their chance? Do 
they feel any pressure? 
2. Future planning: How do they think about their career future? Do they perceive that 
they need to obtain success in the future? Or more specifically, what does success 
means? Furthermore, how do they plan to achieve their future，dream，？ 
4 Details of these questions are included in Appendix H. 
.• •、 
3. School life: How do the underachievers in Hong Kong think about academic study in 
general, and how is their schooling experience? How do they cope with their 
schoolwork and school rules demand? 
4. Leisure life: What is the meaning of leisure for underachievers? What do they do in 
their leisure time? What kinds of pleasure do they obtain from leisure activities? 
However, in order to explore the diverse subcultures of underachievers, this study 
will abandon the traditional and problematic research methods of Subcultural Theories and 
adopt the research methods recommended by the critics of Subcultural Theories. 
1. This study will not put the focus on a group of "rebellious youth". Instead, it will 
identify a group of underachievers and has an in-depth study on them. Doing so may 
help me to explore the diverse ways (besides Resistance Subculture) that 
underachievers may use to cope with their problems. 
2. To grasp the subjective thinking of the subjects, I will use in-depth interview method 
so as to encourage them to reveal their ways of thinking and daily lives to me. 






This chapter discusses the research method of this study. It consists of three parts. 
Part I discusses the selection of the cases. 13 prevocational school male students, who come 
from a Form Five class with the worst academic performance, are selected as the cases of 
this study. I will explain in details why they are a group of academic underachievers. Part 
n then discusses the sampling method and procedure. Getting subjects for case study is 
always difficult. Therefore in this part I will discuss how I get access to the first subject and 
then use snowball sampling method to get the rest of the cases. Finally Part m will illustrate 
the problems encountered as well as the solutions used in the in-depth interview procedure. 
I. Sample: 13 Form Five Prevocational School Male Students 
13 prevocational school male students are selected as the subjects \ All of them 
study Form Five and come from a class with the worst performance. They are suitable 
subjects for this study because of the following reasons: 
1. First, generally speaking, prevocational school students have the worst academic 
performance among all other students in Hong Kong � T h e Hong Kong Educational 
5 In fact, some scholars concentrate on the study of female subcultures. However, 
these studies of female subcultures are not my interest of study. 
6 In terms of curriculum, the schools of Hong Kong can be classified into grammar and 
prevocational school. The grammar school teaches mainly grammar subjects 
(Chinese, English, Mathematics, General Science, Geography, History, etc.), while 
the prevocational school teaches mainly technical ones (Electricity, Metalwork, 
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Department divides students into five brands. Brand one students have the best 
academic performance, and brand five the worst. The average branding of all Hong 
Kong prevocational school students is around 4.7 \ Therefore, in average, 
prevocational school students are a group of underachievers in Hong Kong. 
2. Second, since all of the subjects come from a Form Five class, they experience more 
academic pressure than prevocational school students of other forms. Figures show 
that, in 1993，nearly 90% of the Form Three students can be promoted to Form Four, 
but only 30% of the Form Five students can be promoted to Form Six (Ming Pao 
93). Since Form Five students have less chance to get class promotion than Form 
Three students, they experience pressure more than anybody else. 
3. Third, since they are selected from a class with the 'worst，academic performance, 
they must be academic underachievers. As point one mentioned, prevocational school 
students are underachievers. Nevertheless, it is just a general statement. Some 
prevocational school students may perform better, and some may perform worse. If 
we just select a group of Form Five prevocational school students randomly, some 
of the subjects may have average academic performance and should not be treated as 
underachievers. To solve this problem, only those who come from a class with the 
，worst，academic performance should be selected 
Certainly, the sample of this study cannot represent all the underachievers in Hong 
Kong. Though in general Form Three students have more chance than Form Five to get 
class promotion (90% versus 30% in 1993), still 10% Form Three students cannot be 
promoted to Form Four, and undeniably they are also underachievers. In addition, 
throughout the entire secondary schooling process (from Form One to Form Seven), some 
Technical Drawings, etc.). 
7 This figure was obtained from an interview with a governmental Educational Officer. 
8 Like other Hong Kong secondary schools, prevocational schools rank students of 
different levels of academic performance and place them in different classes. 
Therefore, within the same form (in this study is Form Five), some classes have 
better academic performance than the others. 
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students may deliberately abandon study. Some may start working and some may form peers 
and play around all days. They are also underachievers. In a nutshell, I never deny the 
existence of other types of underachievers. In fact, choosing Form Five prevocational school 
students among all the underachievers is based on strategic consideration. Compared with 
Form Three students, Form Five students are more articulate and therefore more suitable for 
interview research; compared with school drop-outs, Form Five students are more accessible. 
More importantly, this study does not aim at getting a generalization of what all the 
underachievers do. On the contrary, the purpose of this research is to explore the diversity 
of youth subcultures. Therefore 13 Form Five prevocational school students are enough to 
let us to do a fruitful analysis. Study in Form Three (or other form) students or school drop-
outs may be done in future projects. 
n. Snowball Sampling 
Ideally, to get a representative sample, controlled probability sampling techniques 
should be used. However, this kind of technique can be applicable in large scale survey 
research but not applicable to an exploratory field research like ours. Therefore, snowball 
sampling is an alternative method. 
The snowball sampling procedure was divided into two steps. The first step was to 
get access to a group of prevocational school students mentioned in previous part. However, 
getting access to the subjects was not without difficulty. From Oct 92 to Nov 92,1 tried to 
contact three prevocational schools in a new town. Unfortunately they all refused to let me 
do research in their schools. They said that the Form Five students were busy preparing for 
the Hong Kong Certificate of Education Examination (HKCEE)�and that the research 
would disturb their studies. Then I tried another way: I asked whether any friends of mine 
knew any prevocational school students. Through a friend's friend, who was a school social 
9 To a large extent, one's academic performance in HKCEE may decide whether he or 
she can enter the university. • 
.• •、 
worker in a prevocational school in a new town, finally I had a talk with four boys in 92 
December. They were Kai Wai, Kwong Man, Kai Ming, and Kin Fai, all came from the 
"worst" class in F.5 i�. 
The second step was to develop a group of representative sample of prevocational 
school students. Through sampling method, I asked the subjects Kai Wai, Kwong Man, Kai 
Ming, and Kin Fai to recommend others (from the same prevocational school) for 
interviewing, and the subsequently interviewed subjects were asked for further 
recommendations. After a number of interviews (see part m for the details of the interview 
procedure), my subjects came up with very similar and standard responses. When I found 
that further cases cannot increase any understanding to our subjects lifestyle patterns, I 
stopped the snowball sampling. At the end, a sample of 13 boys was obtained. They were 
Kai Wai, Chi Keung, Kwong Man, Kwong Yin, Ting Po，Ka Hung, Kai Ming, Wing Kin, 
Yang Man, Gum Chung, Pui Hoi, Kin Fai, Lai Kin 
in. In-Depth Interview 
As mentioned last chapter, to achieve an accurate understanding of what the 
underachievers are thinking and doing, both ethnography and in-depth interview method are 
proper methods. However, ethnography is not used in this study because it is difficult to 
obtain official permission from the school in Hong Kong. As a result, in-depth interview is 
relatively easier. As mentioned in last part, I can conduct interview outside school (most of 
the time in fast-food shops) without teachers' intervention. Hence in-depth interview method 
10 There were four Form Five classes at the school. Form Five A and Form Five B 
were for girls, Form Five C and Form Five D were for boys. According to the 
social worker and the subjects, the girls' classes (Form Five A and Form Five B) had 
better academic performance than the boys' classes (Form Five C and Form Five D); 
between the boys' classes, Form Five C had better academic performance than Form 
Five D. Since all my subjects came from Form Five D, they all came from the 
"worst" Form Five class. 
11 The socio-economic background of these subjects is in Appendix I. 
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rather than ethnography is the main research instrument in this study. 
Data were obtained from a series of semi-structured, small group, and in-depth 
interview conducted in the summer of 1993 (see Appendix n for the semi-structured 
interview guideline). On 1 July, 93, I had finished four individual and twenty group 
interviews. Every interview was taped. Two individual interviews lasted for at least one 
hour each, and two lasted for two hours each. Each group interview at least lasted for one 
and a half hour. But most of them lasted for two to three hours. 
The whole interviewing process was not without problem. The first problem was 
reliability. At the beginning of the research, I found that the contextual factors and group 
dynamics might affect what the subjects said. The opinions and feelings a subject expressed 
in one moment is different from the ones he expressed in another moment. Usually I used 
one strategy to overcome this problem: in the same or different interviews, I asked them the 
same question in different ways. The purpose of doing so was to test their consistency of 
responses. After checking their responses for three to four times, the danger of inconsistency 
was minimized. 
The second problem was response. At the beginning of the research, I felt that my 
social status (as a researcher and a "university" postgraduate student) suppressed them from 
expressing their true feelings and thoughts. After two individual interviews, I used group 
interviews to overcome this problem. Though they felt insecure when they faced me alone, 
they were more relaxed and eager to talk when they were with friends (probably because the 
"group" gave them a sense of security). This was why I conducted more group interviews 




JOB ASPIRATION AND ACADEMIC PRESSURE 
This chapter will discuss the academic pressure of our subjects. It first points out 
that, in theory, our subjects aspired to the，student ideal' set up by the standard of our 
society. They aspired to be professionals, managers, or entrepreneurs, and they also agreed 
that the ideal path to realize their career dreams was going to the university and that students 
should study hard to strive for university certificates. In reality, however, since their 
academic standard was so poor, they did not prepare to be able to get into the university; as 
a consequence, they had to face intense academic pressure. 
Part I will discuss the job aspiration of our subjects, and part n will discuss how their 
poor academic performance create intense academic pressure on themselves. 
I. Ideal Jobs: Professionals，Managers，and Entrepreneurs 
In the eyes of our subjects, being a professional, a manager, or an entrepreneur meant 
achievement. 
Subjects Chi Keung, Kai Ming, Pui Hoi, Lai Yin, and Kin Fai, liked to be 
professional engineers. They thought that being engineers could give them a sense of 
achievement, since having 'professional engineering' knowledge meant that they could have 
complete control and mastery over 'technology'. Kin Fai and Pui Hoi liked to be mechanical 
engineers; whereas Chi Keung wanted to be electronic engineer. Though the other two boys, 
Kai Ming and Lai Yin, could not further specify which kinds of jobs they wanted, they also 
wanted to do，engineering，jobs. 
參 
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CC: What's so attractive of becoming an engineer? 
Pui Hoi: The most attractive thing is the engine. I like remote-control car. But I 
already know what it is about. Things like valve, why explosion occurs in 
internal combustion engine. 
CC: What about you? 
Kin Fai: The principles of wheel mechanics ... there are ropes, connecting with each 
other. One has to know how to connect so that one can save power. That's 
interesting. 
Two subjects, Kai Wai and Kwong Man, wanted to be professional designers because 
they believed that design work could guarantee them work autonomy and creativity. On the 
contrary, they did not like to be visualizers, who were only responsible for drawing and 
colouring, since visualizers just had to，draw，but not ’design，. 
Kai Wai: I want to do comfortable job. Just like interior design, unrestricted by time, 
I can control the pace. Can't be nine to five. (I can) Sleep until afternoon. 
I get up at afternoon, and work until midnight.... Work alone, independent 
type. At least I can have a room for working .... At least I can in charge of 
several persons. Clerks, boys .... Have a secretary is the best. 
Subjects Ka Hung and Wing Kin did not want to be，formal，professionals. They 
wanted to be chefs. They thought that being a chef was exciting because he did not have to 
cook the food, and all he had to do was to manage the cooking styles and procedure of a 
restaurant and create new cooking styles to attract customers periodically. On the contrary, 
being a，real，cook was extremely boring, because a，cook，was a kind of，operative，worker 
who cooked only standardized meals according to the menu set up by the chefs. When Ka 
Hung worked as a cook helper in his summer holiday, he had already made up his mind: if 
one day he worked in restaurant industry, he would liked to be a chef rather than a cook. 
Ka Hung: ... it's very boring, you know. You can just cook a few kinds of dishes a 
week. You know, there's only several kinds of dishes in a fast-food shop ... 
Even you can have other choices everyday, it's just on weekly basis. One 
week after you have to cook the same cycle. It's very boring. If I were a 
chef, I can design numerous kinds of dishes. 
Ka Hung did not only aspire to be a chef, he also aspired to be a Police Inspector. 
# 
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So did Kwong Yin. They thought that the most exciting thing about the job of a police 
inspector was his ordering power. A police inspector could plan how to solve a criminal 
case, could organize constables to fight with the criminals - but they themselves did not have 
to actually do it. In other words, he was the planner and organizer, not the one who actually 
executed. 
Ka Hung: .... Inspector of course is better than PC (author: constable), at least you're 
not so easy to get killed (laugher). You sit in the office, say this say that, and 
other PCs do all what you say. You tell them to fight with the thief, they 
must go! You just sit in the office to write reports! Inspector is different, 
have you ever seen PC giving orders to inspector? 
The rest of the subjects, Ka Hung (who also thought of being a chef), Ting Po, Wing 
Kin, Chi Man, and Wai Lung, liked to run their own business since they thought that it 
would be exciting, lively, and challenging. For them, having their own business was 
definitely a kind of achievement. Surprisingly, money was not the most important thing they 
concerned. On the contrary, the action of 'opening a shop，itself was a kind of achievement. 
Understanding the markets inside out, sourcing the right product, setting up a shop, dealing 
with distributors and retailers, keeping the account balanced - all these things were 
challenges. For them, running business was challenging, not in the sense that they could 
learn professional knowledge, but that they could learn how to struggle in a tough, fast-pace, 
and ever-changing business world. Therefore these subjects got so excited when they talked 
about opening a second-hand TV games shop in the public estate they were living. Their 
，business，knowledge might be naive, but their enthusiasm could not be neglected. 
Ting Po: Four thousands dollars? Including stocks, water and electricity charge?.... 
Where is it? In shopping centre, or somewhere else? 
Ka Hung: In the market (author: in the public estate they lived). 
Ting Po: Market? It's hard to survive then .... 
Ka Hung: You can survive! Why not? You can just target at the estate kids .... 
Ting Po: ... The kids in this estate will grow up .... Just like here. In the past, there 
were so many kids. Now? All are as old as I am! 
Ka Hung: Have I told you to rent the place forever? Just tell you to do it for a while! 
Ting Po: .... If it only costs you four thousand dollars, then it's worth doing for a 
while. It's OK. 
.• •、 
Summing up, the ideal jobs of our subjects were in table 4.1. 
Table 4.1 Ideal Jobs of the Subjects 
Name of the Subjects Ideal Job 
Kai Wai Professional Designer 
Kwong Man 
Chi Keung Electrical Engineer 
Pui Hoi Mechanical Engineer 
KinFai 
Kai Ming Engineer (they had not decided 
Lai Yin which types they liked to be) 
Ka Hung Chef 
Wing Kin 
Ka Hung Police Inspector 
Kwong Yin 
Ka Hung 





n. Academic Pressure 
Though the subjects thought that the ideal path to obtain their ideal jobs was through 
studying hard, they believed that they were not able to achieve this. Because of this, they 
felt intense academic pressures. 
All the subjects showed no hesitation in accepting academic success as means of 
getting into the university and achieving occupational success. Therefore, they accepted that 
the ideal，study path' was to strive for a good academic result in HKCEE first, then studied 
at Form Six, and at the end got into the university. Therefore no subject denied that the 
principal responsibility of students was to study hard. Without being serious at study, one 
might just do jobs such as clerk, messengers, or kitchen helper. 
CC: Do you think that studying hard is useful? 
Ka Hung: Study? Of course it's useful! You this fool! ... Why is studying useless? If 
you can't study well, that's your business! If you can study well, why don't 
you study? It，s much better than working in the kitchen! It's so difficult (to 
work in the kitchen)! 
The subjects also agreed that the young people should participate in recreational 
leisure activities which could regenerate energy for people to work. Therefore, they thought 
that young people should not play unrestricted games, since this might had bad influence on 
study. Whenever they were asked to comment on young people who liked to enjoy skating, 
play TV games, or read comics, most of their comments were negative. 
Ka Hung: .... Whenever I see those guys, I hate them. Those guys sit on the street, I 
just want to kick them. "Why do you sit here? Why don't you sit at home? 
Can you sit at home?" ... I really think in this way. (The guys were) So 
mean, always sitting around the street. You know, if (you sit around the 
street and) other people notice you, then it's not looking good ... 
Though the subjects accepted that, in theory, they should have excellent academic 
performance, in reality, they did not. As a result, whenever they were asked about their 
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academic performance, they showed a sense of hopelessness. 
Kai Wai: .... When I see my friends, those smart friends, I'll feel so impotent. One of 
my friends, who studies at Wah Yan (author: a famous secondary school in 
Hong Kong), is very smart! Hey, his English is very smart! So smart!.... 
He can read English newspaper, he is so smart, I ask whatever words, he 
knows! .... When we go out, he also knows how to talk (in English). You 
know, sometimes foreigners may ask for directions. 
In fact, they tried to study hard, but their entire secondary school life had been telling 
them that they had no chance to study well. Starting from Form One to Form Four, they 
had tried to achieve better results one time or another. However, usually they just 
discovered they could not improved a lot even they tried very hard. Finally they just gave 
up. 
CC: Did you ever think of being more studious? 
Kwong Yin: I，d thought of being more studious! At Form Four! But after studying very 
hard, the average mark was just one mark higher! Then I thought that I'm 
finished. Then I didn't want to study hard again. 
Consequently, the feeling of having no chance to get into the university created 
intense academic pressure for our subjects. 
CC: Is it impossible for prevocational students to get into the university? 
Ting Po: .... It's not，walk，，but，waddle，(with voice emphasis) .... I can't remember 
how one can，waddle，to there. It's more difficult. For those in grammar 
school, you can get directly into it. You can get smoothly into it. Us? We 
are different. If you want to get into the university, you have to waddle, 
waddle for many circles .... You know more English? Then it's alright, you 
can get into the university! Our types? Having studied English for several 
years, I can hardly understand even one sentence ... 
Their academic pressure did not only come from how they evaluated themselves, but 
also came from their relatives and neighbours. Whenever they visited their relatives (or 
visited by them), especially those with their sons or daughters studying at grammar schools, 
they felt being looked down by others because they studied in prevocational school. 
# 
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Kwong Yin: Our relatives' academic backgrounds are very good. 
Ting Po: You'll feel shameful. 
Kwong Yin: They bring their sons to my house. My mother said "ah? Your son is so 
good, study in Tong Wai Hospital School!". What will you say? 
Ting Po: Some of them came first every year in the examination .... 
once an old woman who lives just next to us met my mother, 
"Oh, your son is studying in prevocational school? Do they 
study to do technical crafts?" Well, you have nothing to say. 
For the same reason, when they met neighbours who knew that they studied at a 
prevocational school, they felt being looked down. 
Chi Keung: When I go back to school or go out, I like to use my hand to cover my school 
badge. Don't let others know that I study in this school.... Ya, once, I was 
in the lift, one neighbourhood asked me "Are you studying at those teddy 
school" What can you say? You lose face! You want to find a hole and get 
into it! But you are in the lift! No way .... 
But it was not their relatives and neighbourhoods who gave them the greatest 
pressure. In fact, it was their classmates and teachers who gave them greatest strain. 
Because the boys met their classmates and teachers for five days every week, their classmates 
and teachers always had the chance to remind how，bad，they were. According to the boys, 
the academic performance of other classes was much better than their class. As all my 
subjects came from the，worst，class in Form Five (Five D, see Chapter Three), they 
received 'unkind' treatment from classmates of other classes. 
Pui Hoi: Frankly speaking, those three other classes sometimes want to attack our D 
class ••“ 
Kin Fai: Don't mention so many things. Just rubbish class .... 
Pui Hoi: (continue) From class E，F，G，three classes in Form Three combine to become 
Form Four D. So they (author: classmates from other classes) said, E, F, G 
class was very naughty, always said foul language, had all kinds of bad 
things, including fighting. So once several guys asked the teachers, "Why is 
there such a class? What is the use of having such a class?". Something like 
that (with bitter tone). 
Kin Fai: That is to say, we'll make the school notorious, when it's HKCEE period. 
The boys also got strain from their teachers. According to the boys, nearly all 
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teachers biased against their class (Five D). They complained that many teachers just 
labelled them as，naughty，，，crazy，，，stupid，，，lazy，，but never thought of any solution to help 
them to improve their academic standard. These labels certainly created invisible but serious 
strain for the subjects. 
Kai Wai: In parents meetings, they'll (author: the teachers) say to your mother, "Your 
son are not up to the standard, it's better to leave the school"! 
Ka Hung: In the class, he (author: one of their teachers) just walk towards you, talk to 
you, "Hey, you look tired, did you work for a job?" 
Ting Po: Once Ah Jame Sir said to me, "Why? Your head so big, my head is so small, 
why you are so stupid and I am so clever?" So nasty! 
(in another interview) 
Wing Kin: (annoyed) The most nastiest (teacher) is Ah Wong Sir .... One day, just after 
HKCEE, he came to me. I asked "What to do in sixth June"?. He said, 
"Graduation Ceremony". Then I said, "I've not graduated yet". He said, 
•  Ya，of course you've not graduated yet, you don't even get Form Three 
standard"! I said, "Ya, what can you do to me? Isn't it forbidden?". Then 
I left .... 
in. Conclusion 
/ 
Our subjects could not aspire to obtain their ideal jobs through successful studies and 
therefore they had intense academic pressure. Will these academic pressure made them feel 
hopeless and force them to participate in Resistance Subculture? Chapter Five and Six will 
answer this question. 
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CHAPTER FIVE 
THE GRADUAL STUDY SUBCULTURE 
According to Subcultural Theories, since underachievers cannot improve their 
academic ability, they have no chance to enter the university and therefore participate in a 
，Resistance Subculture'. Underachievers of the Resistance Subculture usually have three 
interrelated characteristics. First, they abandon their occupational future. Second, they 
participate in anti-school culture. Third, they participated in leisure based resistance 
subculture. However, this chapter will show that one group of our subjects did not 
participate in any form of Resistance Subculture. They just participated in a 'Gradual Study 
Subculture'. The central principle of this culture was to study 'gradually' so as to obtain 
professional certificates at a later date. This culture was different from the Resistance 
Subculture in three aspects. 
1. First, instead of rejecting their occupational future, subjects of this Gradual Study 
Subculture used Continuing Studies Strategy to pursue occupational success. They 
believed that, through attending continuing studies courses after Form Five 
graduation, they could also have a brilliant career，some day'. 
2. Instead of abandoning study and challenging the school conduct rules, subjects of this 
Gradual Study Subculture used Trying One's Best Strategy at the school: they tried 
their best to study and behave well. They did this so as to obtain a pass in five 
HKCEE subjects and a good school conduct record. 
3. They did not participate in a leisure based resistance subculture at their spare time. 
On the contrary, they played leisure activities for recreation so as to indirectly 
improve their academic performance. 
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These three interrelated components of the Gradual Study Subculture will be examined 
in more details one by one in this chapter. Part I will examine the Continuing Studies 
Strategy, part n will examine liow they used the Try One's Best Strategy, and part m will 
explore how they enjoyed leisure for recreation. 
I. The Continuing Studies Strategy: Becoming Designers and 
Engineers During Mid-Twenties 
Subjects Kai Wai, Kwong Man, Chi Keung, Kai Ming, Pui Hoi, Lai Yin, and Kin 
Fai, were members of the，Gradual Study Subculture'. As Chapter Four showed, though 
they hoped that they would become designers or engineers, they could not obtain design or 
engineering qualifications from the，official，university route. This part will show that, 
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instead of abandoning their occupational prospects, they used one mobility strategy -
Continuing Studies Strategy _ to pursue career success. They believed that, if they could 
obtain passes in five HKCEE subjects, they could attend continuing studies courses and 
obtain professional design and engineering qualifications eventually. 
A. The Continuing Study Strategy 
For analytical purpose, the strategy could be sub-divided into three kinds. 
1. . FuU-Time Technicians Courses 
The first kind was attending full-time technician courses in the technical institutes ^^  
12 There are seven Technical Institutes and two Technical Colleges in Hong Kong. 
Their function is to provide various types of technical courses at technical and craft 
level (GIS 1993). • 
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and then diploma courses in the polytechnics 
Subjects Kai Wai and Kwong Man planned to have professional design diplomas in 
six to ten years time after Form Five graduation. First, they prepared to study design 
technician courses (not craft level courses) at the technical institutes after HKCEE i4. In 
order to meet the admission requirements (getting an E or above in five subjects, including 
English)，they planned to obtain a pass in five HKCEE subjects Two years after, when 
they finished the technician courses, and if their academic performance was satisfactory, they 
could study diploma courses in the polytechnics. 
CC: So, have you ever thought of becoming a designer just after Form five? 
Kwong Wai: I wish not.... I just want to study further .... Best choice is H (author: the 
technical institutes) technician course in design. If I cannot get in, I will 
study those Form three craft courses .... 
Through similar path, subjects Lai Yin and Kin Fai also planned to secure a 
mechanical or electrical engineering diploma six to ten years after Form Five graduation. 
First, they planned to study technician courses of mechanical or electrical engineering in the 
technical institutes. Again, in order to meet the admission requirements (getting an E or 
above in five subjects), they were striving to have at least a pass in five HKCEE subjects. 
If their academic results in technician courses were good enough, they could seek further 
13 There were 2 polytechnics in Hong Kong: the Hong Kong Polytechnic and City 
Polytechnic of Hong Kong. Both offer postgraduate, bachelor degree, and diploma 
courses (GIS 1993). In 1994, two polytechnics were "upgraded" to be universities, 
though they still offered diploma courses for students. 
14 In fact, there are two kinds of courses in technical institutes: technical courses ^ d 
non-technical courses. Technical subjects include Applied Science, Clothing 
Industries, Construction, Electrical and Electronic Engineering, Industrial 
Technology, Marine Engineering and Fabrication, Mechanical Engineering, Motor 
Vehicle Engineering, Printing, and Textile Industry. Non-technical subjects include 
Commercial Studies, Design, General Studies, and Hotel Keeping and Tourism 
Studies. Out of forty four courses, technical courses occupies thirty-one (70%). 
15 These 5 subjects included one pure sciences subject (Engineering Science), two 
technical subjects (Drawings and Electricity, or Mechanics and Electricity), and two 
arts subjects (English was compulsory, the other one may be Chinese or Religion). 
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studies in the polytechnic. 
Lai Yin: Get into H (author: the technical institutes) to learn skills .... working is hard 
....I want to study more. Study at H first, the craft courses of those Form 
three types. 
CC: Do you want to attend higher level of education? 
Lai Yin: I will .... Like polytechnic .... 
2. Part-Time Technician Courses 
The second kind was on the job study or part-time study in the technical institutes and 
the polytechnics. Subjects Chi Keung, Kai Ming, and Pui Hoi, preferred to work after Form 
Five. In order to get a professional diploma, they planned to study part-time courses at the 
technical institutes at non-working hours. Again, they had to have passes in five HKCEE 
subjects. For example, Pui Hoi had applied for a technician position in Motorola company 
(a multi-national semi-conductor company in Hong Kong) because this company offered on-
the-job training programs for its employees to study part-time courses in the technical 
institutes or the polytechnics. If he was recruited by Motorola, he planned to study for a 
professional diploma on mechanical engineering. 
Kin Fai: Study those part-time courses and there are many. No need to worry. 
(Because) You can always study when you're working. Actually I，d thought 
of study part-time courses if I had to work. 
3. Repeating Form Five as the Last Resort 
What would they do if their HKCEE results were not good enough to get admitted 
by the Technical Institutes to study technician level course? They could have two options. 
First, they might start with craft courses for two years (full time) or three years (part-time 
day or evening course) first, and followed by technician courses for another two or three 
years. Then they might study in the polytechnics. However, our subjects disliked this option 
because they thought that craft level course was originally designed for Form Three students. 
Hence they preferred to take the second option: repeat studying Form Five. Through 
repeating studying Form Five, they might get better HKCEE results, and therefore would be 
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able to study technician courses in the technical institutes. In fact, Kai Wai and Lai Yin had 
already visioned themselves to repeat Form Five. Since they anticipated that they could get 
passed in technical subjects but not in English, many of them probably could not get into the 
technical institutes after Form Five (since an E in English was an admission requirement of 
all technician courses held in the technical institutes). Anyhow, they did not aim to pass the 
examination with，flying colours'. Their sole target was to get an E in English so that they 
could be admitted for the technician courses held in the technical institutes next year. 
Their Continuing Studies Strategy could be summarized in Table 5.1 (see Table 4.1 
in Chapter Four for individual subjects' job aspiration). 
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Table 5.1 Continuing Studies Strategies of the subjects 
I — n ” • ： 1 
Name Continuing Studies Strategy 
^ — — 
Kai Wai Repeat Form Five 
-> Full-time study at the technical institutes 
-> Polytechnic 
-> Professional designer 
Kwong Full-time study at the technical institutes 
Man - > Polytechnic _ 一 — 
Chi Keung Part-time study at the technical institutes 
-> Polytechnic 
-> Electrical engineer 
Kai Ming Part-time study at the technical institutes 
_ > Polytechnic 
-> Electrical engineer 
Pui Hoi Part-time study at the technical institutes 
-> Polytechnic 
-> Mechanical engineer 
Lai Yin Repeat Form Five 
_ > Full-time study at the technical institutes 
-> Polytechnic 
-> Mechanical engineer 
^ 
Kin Fai Full-time study at the technical institutes 
_ � Polytechnic 
-> Mechanical engineer 
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B. Reduce Academic Strain 
Last chapter mentioned that academic failure produced，objective，academic pressure 
for all the subjects. Normally, these academic pressures would create intense，subjective， 
academic strain for them. However, with Continuing Studies Strategy subjects of the 
Gradual Study Subculture did not felt intense academic strain. 
Though the subjects still treat study as valuable, they worried much less about 
academic performance. The key reason was that they did not aim to get excellent results in 
HKCEE. They just need to get passes in five subjects. 
CC: Do you have confidence to obtain passes in five subjects? 
Kwong Wai: I can't tell now. But at least I did not need to have an A for every subject. 
Five Es，is easier for me. 
Hence, they believed that, though it took more time, they could obtain professional 
qualifications eventually. In fact, they expected to use four to five years more than the 
university students to earn their professional qualifications. Normally university students 
could obtain their professional diplomas at age 21，whereas the boys believed that they would 
probably earn their professional certificates at age 25 or 26. For them (at least now), this 
difference was no，big deal', as long as they could get qualifications finally. Because of this, 
they felt less nervous about their future prospects. 
CC: What will you do if you can pursue further studies? 
Kwong Wai: Depends on what alternative is available.... To study drawings, sort of Form 
three level .... There must be paths, though it takes more time .... 
CC: Don't you care, even you have to spend several more years to study? 
Kai Wai: No. No way, you have no way, because you're worse than others. Spending 
several more years, I don't care. I prepare to get a diploma when I'm twenty 
five. 
However, one should notice that, this Continuing Studies Strategy could only reduce, 
but not eliminate their strain entirely. No matter how often they said to themselves that the 
Continuing Studies Strategy could help them to get good jobs, the 'mainstream' path to 
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success was going to the university. Therefore during test or examination period, they 
usually asked themselves whether Continuing Studies Strategy was workable. Sometimes 
they might lose confidence of its efficacy and felt insecure. 
CC: What roads you think that you are on? 
Kai Wai: Road of freedom! 
Kwong Wai: Silk road (laugher)! Walk until there's no road! 
Kai Wai: Walk into a dead end road (laugher)! 
CC: Don't make jokes .... 
Kai Wai: Middle. Nothing to do .... Enduring. 
Kwong Wai: Ya, we are enduring. 
n. Try One's Best Strategy at the School: Pass in Five HKCEE 
subjects and a Good Conduct Record 
Data showed that, unlike the underachievers depicted by Subcultural Theories, 
subjects of the Gradual Study Subculture (Kai Wai, Kwong Man, Chi Keung, Kai Ming, Pui 
Hoi, Lai Yin, and Kin Fai) did not abandon study and participate in any form of anti-school 
culture. Instead, in order to obtain pass in five HKCEE subjects and a good conduct record, 
they used Trying One's Best Strategy at the school. 
In fact, the concept of Trying One's Best Strategy was very easy to understand. It 
just meant that they tried their best to study and behave weU in front of the teachers. 
However, the reasons why the subjects used this strategy needed some explanation. 
There were two reasons. First, they tried their best to study because they wanted to 
strive for passes in five HKCEE subjects. According to Subcultural Theories, underachievers 
participated in anti-school culture because they wanted to compensate their strong sense of 
failure for having no hope to be admitted into university. They had a strong sense of failure 
because they wanted to go to university but was unable to do it. However, as last section 
mentioned, instead of targeting at getting distinctions in nine HKCEE subjects, our subjects 
just targeted to obtain a pass in five subjects. Since they no longer forced themselves to 
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achieve excellent but beyond possible academic results, they had no incentive to take part in 
anti-school culture. However, their academic standard was so poor that even to obtain pass 
in five HKCEE subjects was not a very easy task for them. They therefore still had to try 
their best to study hard to improve their academic standard. 
The second reason why they used Trying One's Best Strategy was because they 
wanted a good conduct school record as it was also a determining factor for whether they 
could study at 11. In Hong Kong, most secondary schools would have their own conduct 
evaluation systems to evaluate whether every student behaved，well，at the schools. If a 
graduate had a good conduct record at his original school, the technical institutes would judge 
him as a 'disciplined' and 'helpful' student, and it would increase his chance of being 
admitted. 
The following two sections will examine how they tried their best to study and how 
they tried their best to behave well. 
A. Try One's Best to Study: To Obtain Pass in Five HKCEE subjects 
How they tried their best to study can be analyzed from three aspects of their study 
behaviours: paying attention to lessons, doing homework, and preparing for examinations 
seriously. 
1. Paying Attention in Lessons: Understand and Copy what the Teachers 
Taught 
They believed that, being attentive in lessons could at least help them to，memorize， 
the subject contents, or perhaps even to understand. 
According to the boys, the teachers usually liked to explain something by writing 
notes on the blackboard. Since the notes were in point form, the boys found that they were 
.• •、 
easier to understand than the textbooks. Their experience told them that if they did not pay 
attention to the lessons, they could not understand the subject contents even they tried very 
hard to read the textbooks by themselves. Therefore they always tried to be as attentive as 
possible in the lessons. 
CC: Had you ever paying no attention to the lessons? 
Lai Yin: Of course I had. But it's no good. During Form Four, once I was too sleepy 
and fell asleep in the Mathematics lessons. Suddenly teachers said that next 
week he would give us a test! I was frightened. I slept, I just didn't know 
what was taught! I just knew that was about geometry, calculating the angles 
within triangles. You know, my academic result is always bad. I asked 
classmates around me, tried to study by myself, but I still could not 
understand what those triangles were about. That time my test result was so 
bad! Since then I talked to myself, I had to try my best to listen to the 
lessons. 
However, since their academic standards were certainly low, most of the times they 
would not understand the lessons. In such circumstances, they just lowered their 
expectations: they tried to copy as much as possible so that they would revise the notes when 
examination came. As they said, since they did not aim to get very good marks, they did 
not need to answer every part of the examination questions. They believed that, during 
HKCEE, even though they could not understand these notes, as long as they could recall 
their memory of these，concise，notes, they would answer certain questions correctly and get 
some marks. In fact, they had such kind of experience in the Form Five internal mock 
examination. 
Chi Keung: Don't you know that notebook is very useful? During the (HKCEE) mock 
examination, in pure science, I had to use a Newton formula to calculate how 
much force is needed to pick up something. For the test at Form Four, I 
could never remember. But at that mock exam, I could remember! I thought 
afterwards that might be because I picked up the notebook and had a look at 
the examples before the examination .... 
2. Trying One's Best to Do the Homework: A Means for Revision 
The subjects did not think that paying attention was enough, but working hard for 
homework was equally essential. For them, working hard means both，doing the homework 
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correctly' and，handing in the homework punctually'. 
First, these subjects were certainly serious to their homework: they always tried to 
get the answers right. As mentioned before, since their academic performance was low, 
usually they would only have a vague idea of what the teachers said in class. These subjects 
thought that, in the process of doing homework, they had the chance to revise and think 
thoroughly what had been taught in the lesson, and finally had a better understanding on the 
subjects. 
Kai Ming: Homework is worth doing. If you do the homework, your test result is better 
....Last time I worked so hard for the homework in pure science, then I 
passed the test! I've never passed a test (in pure science) before! 
CC: What is doing homework got to do with your test result? 
Kai Ming: Of course there is relationship! You revise textbooks and notebooks, you just 
thought that you understand, but actually you don't. But if you do the 
homework yourself, that's different. Even if your answer was wrong, at least 
you have thought about the question thoroughly .... 
In worst cases, simply by handing in the homework without knowing all or part of 
the answers, their teachers would mark their homework and returned them with correct 
answers. Then they could thought about the answers thoroughly. 
Chi Keung: Like Ah Sir said, you do the homework, they help you to check .... Choi Sir 
usually write down where your mistakes are, or where you can find the 
answers. But if you don't hand in, how do you know the correct answer? 
Not only did they force themselves to finish the homework they also wanted 
themselves to hand it in on time since they believed that it was the most efficient and 
effective way of revision. As they said, after the teachers taught a certain topic, usually 
some homework would be immediately assigned. Since at that moment their memories were 
fresh, accurate, and clear, the sooner they did the homework, the less time they needed to 
let it help them to revise. On the contrary, if they delayed handing in, they would forget 
what they learnt in the lessons. They had to use much more time to revise before they could 
finish the homework. It wasted time. In addition, even though they tried very hard to recaU 
the subjects talked about in class, they might still forget parts of them. It wasted efforts. 
# 
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In short, in terms of both efficiency and effectiveness, delaying homework was no good to 
revision. Therefore everyday they would finish all the homework assigned on that day. 
Chi Keung: I never delay handing in my homework. Never. I know how to control 
myself, and my parents just believe in me. They don't force me .... In 
parents meetings, the teachers had nothing to comment on me .... I'm very 
self-disciplined in doing homework. 
Kai Ming: .... I try to finish it as soon as possible. Even if I work until one or two, I 
try to finish it. 
3. Serious Revision for Examination 
Since they thought that examination would reveal their academic ability, they treated 
examination quite seriously. From Form Four to Form Five, they had five internal school 
examinations (four regular examinations and one HKCEE mock examination). Without 
considering their 'regular' and 'habitual' revisions like doing homework, for every 
examinations in the past two years, they usually prepared for more than two weeks. Usually 
they spent several days to study one subject whenever examinations came near. And since 
HKCEE was much more important, they would put even more effort to prepare for it. In 
fact, for the entire month before HKCEE started, the boys had forced themselves to stay at 
home to study. They aU said that this was a 'depressing' experience, because they had to 
study a two-year syllabus within one month. Despite that, they were still willing to study 
hard. 
Pui Hoi: I have plans of how to study and when to study. Two weeks before 
examination, I will begin revision. For HKCEE, FU study for the whole 
month. 
Since their academic ability was fairly low, their examination results were always 
below average. However, following the Try One's Strategy, their failures could not bother 
them too much. One reason was because they believed they might study better next time. 
But the more important reason was that they believed one failure did not mean failure 
forever, and they somehow had the chance to have a 'breakthrough' (according to their 
Continuing Studies Strategy, they believed that they would always have the chance to get 
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professional certificate). Every time when their examination reports were issued, they 
wanted to see if they had made any，miracle’ or，breakthrough，- any academic improvement. 
If they had no progress or even regression, they might feel disappointed for a while. Then 
they could forget the issue very quickly, and console themselves that the situation was not 
too bad, and that they might get better scores next time. 
Kai Wai: After examination .... Read the report. Find out how many marks I get.... 
But for three seconds, I'll be alright ....lean recover from failure very soon. 
B. Try One's Best to Behave Well: To Obtain a Good Conduct Record 
For subjects of the Gradual Study Subculture, school life was not that，exciting，• In 
order to obtain a good conduct record, they had to try their best to behave well at the school. 
In fact, in our subjects' school, they had two ways to obtain a good conduct record: follow 
the school conduct rules to get a good，conduct grade', and perform school services to get 
extra 'credits'. These will be examined one by one in the foUowings. 
1. Following the Conduct Rules: to Get Good Conduct Grade 
Normally, at the end of one year, our subjects' school would assign a conduct grade 
to every student to evaluate whether their students behaved disciplined enough. The conduct 
grade ranged from A to F. A was the best, B was the second, and so on. If one always be 
in his best behaviour and wore the recommended school uniform, he would get conduct grade 
A or B, which indicted that he was 'disciplined'. 
Though sometimes they thought that the conduct rules regulating their behaviours 
outside lesson times were not appropriate, in order to get good conduct record, they 
preferred not to challenge these rules in front of the teachers. 
In fact, these boys thought that the school should only monitor their study time rather 
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than their leisure time. According to the school rules, recess and lunch time was for 
relaxation and refreshment therefore the students were not allowed to walk around, shout, 
or even chat. However, this group of boys did not accept these rules sine these rules 
interfered with their，privacy，. 
Chi Keung: Those school rules which are related to learning are reasonable, those which 
are not related to learning should not exist. 
Kai Ming: Ya! That's freedom! For example, if you bring your walkman to the school, 
the school has no right to take it away from you .... 
Chi Keung: It，s not lesson time .... 
Kai Ming: Ya, it's privacy. School shouldn't interfere! 
But in reality, they just chose to keep themselves quiet during these periods. The 
question 'What do you do in the lesson break, recess, and lunch time?' did not make sense 
for them, since their replies would be，have nothing to do，，'have a rest，，'arrange stuffs for 
next lesson', or，go to toilet'. The reason was simple: to get a good conduct grade, they did 
not want to challenge the teachers. 
CC: Why don't you just play during the lessons? 
Kai Wai: You are passive, they are (author: teacher) active! .... Now，river water does 
not offend well water，！ .... That is,，a mantis trying to stop a chariot，(author: 
a Chinese idiom)! 
For the same reason, they also preferred to conform to rather than to challenge the 
school uniform standard. In fact, they disliked the，old-fashioned，thinking style of the 
school regulations in school uniform, since the school wanted to prohibit something which 
was actually very common outside the school. However, in order to get good conduct grade, 
they tried their best to follow the school uniform rules. 
Kai Wai: Now, it's too strict.... under your school jacket, they don't allow you to wear 
short sleeves shirts .... They don't accept the shirts which have yoke at the 
back .... For under T-shirt or vest, you aren't allowed to wear coloured one. 
Patterned ones are also forbidden. Socks, with colour, brand logo, are also 
forbidden! .... These are too strict. 
CC. But do you follow the school uniform rules? 
Kai Wai： It's effective. How to say it? .... For the students, now they don't like the 
school. That is .... What they think is not what they do. These are two 
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different things. You can win his body, but can't win his heart. 
CC: Why don't you just wear what you like? 
Kai Wai: I don't want to get my conduct grade reduced. 
2. Performing School Services: to Get Credits 
The second way to get a good conduct record was to perform school service to get 
extra 'credits' •，Credit，system was another conduct evaluation system. If the conduct grade 
system was to evaluate the discipline of students, then the 'credit' system was to evaluate 
whether the students are 'helpful'. For those who did school services for the school, the 
teachers might give them one or two，credits，and record them on their academic reports. 
Our subjects' school had various types of school service (from wrapping up old newspapers 
to being a prefect). The more school services one had been responsible for the more 
'credits' are given, and the more，helpful，he was implied. 
Therefore, although being a prefect was not a pleasurable experience, this group of 
boys tried to seek chances to be prefects. Normally, a prefect could get better conduct 
record either because he had superior performance 丄〜or simply because he had been a 
prefect for a significant period of time (for example, two years). But being a prefects had 
to pay cost. Since the duty of a prefect was to monitor whether classmates broke school 
rules and reported to teachers when necessary, many classmates (except those who conformed 
to school rules strictly) disliked and hated prefects. 
CC: Do you like to be a prefect? 
Kai Ming: It，s not a nice job .... If you punish the classmates in our own class, they will 
say that you don't give them face. 
Chi Keung: They，11 say that you are this and that .... Facing my own class, if you don't 
record their names (when they break the school rules), some will complain 
and say, "Oh, you have a bias towards your own class". This and that. I 
16 The prefects system had two reward systems for superior performance: the "Gold 
Star" and "Silver Star" system. If a prefect had good performance for a particular 
event, the teachers would gave him one "silver star". But if they had excellent 
peifomance, the teachers would gave him one "gold star". At the end of a year, 
teachers would "calculate" how many and what kind of stars a prefect got. The more 
stars a prefect had, the higher "opnduct mark" they would get then. 
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hate that. 
Kai Ming: (Someone) say, "Hey, he also break the school rules! Why don't you catch 
him?".... 
Chi Keung: Moreover, every prefect is responsible for，monitoring，one class .... People 
will play jokes on you. If you get friends in that class, they may give face to 
you. That will be okay. But if you don't get acquainted with anybody, when 
you go to that class, they'll definitely play jokes on you .... That's definitely 
no fun. 
Despite the fact that they would be rejected by other classmates, the 'rewards' of 
being a prefect was so attractive to the boys that they liked to become prefects. 
CC: Why is it so good to be a prefect? 
Chi Keung: Nothing good, it's not a nice job. But in your report, you get something. 
CC: What? • 
Chi Keung: A title, a prefect's title! It looks better when it says that you are a prefect in 
the secondary school! 
Kai Ming: Ya, some employers will consider those stuff. 
Besides being prefects, delivering school services could also better one's conduct 
record. Usually teachers would ask students to help them to do voluntary works such as 
wrapping up old newspapers, setting up the audio-visual system in the assembly hall (may 
be just switching on-and-off the television), participating in the school safety petrol team, 
decorating the notice boards in the classrooms, or setting up back stage lighting during the 
anniversary open day. According to their words, through performing such kinds of school 
services they could gain some 'credits'. This reward of having a better conduct record was 
so attractive that even some of their classmates disliked and rejected them because of their 
activeness in school services, they still took up the job. 
Chi Keung: Once we (author: Kai Ming and Chi Keung) got a service award from the 
headmaster, our classmates just howled at us! It's so embarrassing! It's no 
fun! 
Kai Ming: Ya, it's hard to tolerate. 
CC: Then why don't you give up ？ 
Chi Keung: I want the award! Ask me to sacrifice the award for my classmates? No 
way. It doesn't worth, though it's hard to face our classmates. 
Kai Ming: The same thing happened to me when I got the vice captain's badge at Form 
Four! Can you remember? 
Chi Keung: Ya. 
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Kai Ming: They howled at me .... 
Chi Keung: Hey, it's a service for the school. What's wrong? My classmate said to me, 
"Having been a 'dog' for nearly one year, he finally get a consolation prize! “ • 
But I don't care., 
in. Leisure Usage: Recreation 
Data show that, the subjects of the Gradual Study Subculture enjoyed leisure for 
recreation rather than resistance to study. 
The subjects of the Gradual Study Subculture still treasured the value of study very 
much. As part I showed, these boys still beUeved that, as long as they could get passes in 
five subjects at HKCEE and good school conduct records, they might be able to study part-
time or full time Technical Institute courses after Form Five graduation, and finally obtain 
professional qualification. Part H had already showed how they tried their best to study so 
as to achieve that. But our subjects thought that was not enough. They believed if they 
could play，recreational，leisure activities during their spare time, they would have higher 
chance to get better academic performance. Contrasting to those spontaneous and 
meaningless leisure activities which could only gave them instant excitement, recreational 
leisure activities were，healthy，(from the point of view of the school) activities which could 
help these boys to get better academic performance indirectly (will be explained below). In 
fact, there were mainly two kinds of recreational leisure activities: subjects-related leisure 
and sports. 
A. Improving Academic Knowledge: Subjects-Related Leisure 
The key function of subjects-related leisure was to improve the boys' knowledge on 
certain subjects, which in turn would better their academic performance on those subjects. 
.• •、 
These boys liked reading Chinese novels because they thought that it could strengthen 
their writing skills. Besides the pleasure obtained from the fiction itself (romance, thrillers), 
they read Chinese novels to know more vocabularies and acquire proper grammar so as to 
do better composition. For them, reading novels meant，cultural，，but reading comics just 
meant，illiterate，. 
Kai Ming: Wai See Lee's fiction (author: a local, popular scientific fiction writer), (has) 
many vocabularies. (If you) Read more, your vocabulary capacity will be 
increased when you do composition .... 
CC: What do you think about those who only read comics? 
Chi Keung: .... (If you) Read too much, your composition will be worse. Let me tell 
you. Once Choi Sir read Wah Wai's composition (author: one of their 
classmates, not the subject of this study) to us. It said, "Today I left school, 
I played Gameboy (author: a kind of handy electronic game). Then I went to 
one TV game centre, I played three kinds of TV games. I saw a girl who was 
very beautiful, and I wanted to court this girl!" .... It made me laugh 
(laughing) ！ 
They did not only read Chinese novels, but also Chinese newspapers. For example, 
, C h i Keung and Kai Ming liked reading news concerning social problems or comics because 
they thought that these，lengthy，news could help them to learn new words and complicated 
sentence structures. 
Chi Keung: Those local news, such as who died, who was knocked down by a car, who 
fell down on the street. Such kinds of accident news. Now at least I know 
how to read such kind of lengthy articles. The news are very long, you know 
.…The more you read, the more you know how to write lengthy articles. 
In order to improve their design knowledge, Kai Wai and Kwong Man liked to read 
design books and magazines in their leisure time. Kai Wai and Kwong Man, who were keen 
to be designers, wanted to learn practical advertising or interior design drawings. They 
found that the subject Technical Drawings was too fundamental and theoretical, since their 
teachers just taught them elementary things such as circle or three dimensional square 
drawing. As a consequence, they liked to read design books and magazines by themselves. 
They hoped that, though doing so might not instantly facilitate them to become interior 




sometimes Kai Wai even thought of attending part-time design courses in extra-mural studies 
centre, though he did not do this because of financial reason. 
Kai Wai: Read design books! I had bought one! My father bought it for me. External 
references are very good. Many illustrations, with practical examples. 
Though I have no chance to practise (drawing), just reading it is enough. 
Later, if I attend any design course, I may have a chance to apply what I have 
acquired. 
Boys Chi Keung, Kai Ming, Kin Fai, Lai Yin, and Pui Hoi, liked to make their own 
Hi-Fi speakers and amplifiers in their leisure time, because they believed that doing so would 
help them to improve their academic performance on the subject Electricity. Every week, 
in order to finish their Electricity homework, these boys had to go to Ap Liu Street (in Sham 
Shui Po) to buy tools, electric circuit broads, transistors, or IC (author: integrated circuits) 
chips. At the same time, they would buy parts to make their own Hi-Fi speakers and 
amplifiers. They believed if one could assemble，complicated，Hi-Fi speakers or amplifiers, 
he would know how to do the HKCEE questions, which were much more simple stuff. 
Pui Hoi: During lessons, teachers don't allow you to make complicated stuff. Speaker? 
You cannot make this during lessons! If you know how to make a speaker, 
it's very simple. You cannot tolerate the sound quality. If you knew how to 
make complicated amplifiers, you would know how to make simple 
amplifiers, right? Then you'll be great in HKCEE. 
B. Refreshing Oneself: Sports 
Sports was recreational because they helped the boys to refresh themselves after long 
hours study. In other words, sports activities could regenerate energy for the subjects to 
study more efficiently. Their philosophy was: because it was too 'unhealthy' for one to 
study all the time, people should have，optimal amount' of sports or exercise so that they 
could relax themselves after long hour of study. 
Perhaps the phrase 'optimal amount of sports' needed some explanation. If they play 
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too much, it would use up too much of their energy which would lessen their concentration 
on studies. More specifically, playing their favourite sports during weekends for one to three 
hours was，optimal，by their standards. In some circumstances if they had too much 
homework to do, they would not delay playing until they finished their homework. This was 
also why they did not practise any sports game during the HKCEE period. For example, 
though Kai Wai was very interested in marine sports, he would not let it interfere his 
schoolwork. He only enjoyed it during his summer holiday. Asking him whether he would 
like to dedicate more time to play marine sports, he said he would rather study interior 
design. In short, leisure was secondary to their career prospects. 
CC: Do you like to spend more time to play marine sports? 
Kai Wai: (I prefer) Spend more time to study interior design! My ideal job is interior 
design. That's why I put a lot of efforts to study Technical Drawings.... 
Marine sports is one of my interests. Just for relaxation. 
IV. Conclusion 
Although the academic performance of the subjects of the Gradual Study Subculture 
was so poor, they did not feel hopeless about their future prospects and participate in 
Resistance Subculture. On the contrary, they were fairly，optimistic，• By achieving a certain 
academic and conduct standard, they still possessed fair chances to become professional 
designers and engineers at their mid or late twenties - the attainment only came at a later 
date. Because of this, they were still good students - studied hard and behaved well. 
But just some of our subjects participated in this，Upwardly Mobile，kind of 
subculture. How about the rest of the subjects? What did they do at the school and during 
their leisure time? 
.• •、 
CHAPTER SIX 
TRANSITIONAL PLEASURE SEEKING SUBCULTURE 
Last chapter showed that one group of subjects participated in a Gradual Study 
Subculture rather than a Resistance Subculture. This chapter will show that another group 
of subjects participated in a，Transitional Pleasure Seeking Subculture'. The basic principle 
of this subculture was to seek short term pleasure to counter the boredom of school life, but 
also to believe that after graduation they would have the chance to get success and stop their 
current fun-centred lifestyle. This subculture was different from the Resistance Subculture 
in three aspects. 
1. First, instead of rejecting their occupational future, subjects of the Transitional 
Pleasure Seeking Subculture used Working Experience Strategy to pursue 
occupational success. Those who used this strategy would finish Form Five and then 
found a job after graduation. They believed by accumulating enough practical work 
knowledge and business connections, they could either get promoted to higher 
managerial position or start their own business fairly easily. 
2. Since they just wanted to finish Form Five and did not care about their HKCEE 
results and conduct records, they had a fairly low involvement and therefore a strong 
sense of detachment or boredom at the school. As a consequence, they tended to use 
Pleasure-Seeking Strategy to defeat their boredom of school. 
3. To defeat their boredom of school life, they would like to enjoy leisure activities for 
diversion. It meant that they liked to enjoy leisure activities which emphasized on 
short-run hedonism in order to divert from their boredom rather than to resist study. 
These three interrelated components of the Transitional Pleasure Seeking Subculture 
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will be examined in more details in this chapter. Part I will examine how they used Working 
Experience Strategy to deal with their future careers, part n will examine how they used the 
Pleasure Seeking Strategy at school, and part m will explored how they enjoyed leisure for 
diversion. 
I. The Working Experience Strategy: Becoming Managers or 
Shop Owners 
Subjects, Ka Hung, Kwong Yin, Ting Po, Wing Kin, Chi Man, and Wai Lung, were 
all members of the Transitional Pleasure Seeking Subculture. Chapter Four showed that, 
though these subjects hoped that they would become managers and shop owners, there were 
few chances that they could obtain business qualifications from the，official，university route. 
This part will show that how they planned to become a manager of a company or even start 
one's own business by another social mobility strategy - Working Experience Strategy. 
Unlike the boys who used the Continuing Studies Strategy, these subjects were not concerned 
with which school to attend or which course to take. They believed as long as they could 
finish Form Five, they would get a good job fairly easily after graduation. By then they 
could accumulate years of working experience through their jobs. Eventually they would 
either get promoted or able to start their own business one day. Therefore their only 
planning was to obtain a Form Five certificate and then start working immediately after 
graduation. 
A. The Working Experience Strategy 
These subjects beUeved that, as long as one had a Form Five graduation certificate, 
working experience might not be less, but even more reliable than educational attainment in 
finding jobs and getting promotions. 
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1. Practical Working Knowledge 
First, they believed that working experience helped them to acquire practical 
knowledge of a particular business or industry, and the accumulation of which might help 
them to get promoted to managerial level. Their logic was simple: working knowledge had 
to be leamt by experience but not by textbook. They thought that the working world 
changed so fast that it could not rely on a static set of knowledge. Textbook knowledge was 
usually theoretical and detached from the daily working operations. Therefore a Form Five 
graduate who had started work several years earlier would know more about how a 
department store operated than an university graduate. And because of this, he might get 
promoted to foreman or even marketing manager of a sales department more easily. 
Chi Man: What kind of person do you want, if you prefer to employ somebody? 
(Textbook) Knowledge or (working) experience? Of course experience first • • • • 
Wai Lung: Ya, some guys are good at studying, but they learn (practical) things very 
slowly. 
CC: A good student who learn things very slowly? 
Wai Lung: Those bookworms .... they are like this. 
Chi Man: They can talk. But to put into practice? I doubt it.... 
Wai Lung: Theory is different from practice. 
For the same reason, the boys even suggested that, based on the acquired working 
knowledge, one would start his own business fairly easily. Both the media soap operas and 
real life stories convinced them that successful businessmen did not need to have high 
educational attainments (no matter in reality it was true or not). On the contrary, sometimes 
high credentials became a burden or involved a high opportunity cost so that people would 
choose a more secure career path and dared not to start one's own business. 
Kwong Yin: .... You may ask those business men. Who had not failed in the exam in 
school? But because they had brains, they could start their own business. 
They did not rely on their academic records, except those rich youth. I ask 
you in return, how many people are there who are not good at academics, but 
excellent at running their own business? 
Ting Po. Nine out of ten rich men are like this. 
Kwong Yin. They are not good at academics. But they are good at running business .... 








My sister's husband runs his own business, but he is just a Primary Six 
graduate! 
2. Working Connections 
Second, they believed that, they would establish various types of working connections 
through work. And in turn, through these established connections, one would know where 
the 'opportunities' were. If one was a employee, he might know where job vacancies with 
better enumeration packages and prospects were. If one was doing his own business, he 
might know more clients and obtain more transactions and orders. 
Ting Po: Study is different from work .... you study only in a very small (world) circle 
....Once you go out to work, it's a larger circle, you have to meet many 
people. So many people .... you begin to know more opportunities. In 
school, you are very naive. Once you go outside, you will be getting smart. 
I've heard of many people saying that. 
CC: Who say that? 
Ting Po: My elder brother. He said you will get smarter when you leave the school 
....He just finished Form Five .... He got three subjects passed .... Now he 
is responsible for making diamond rings .... He get over $10000 monthly 
salary. It's good salary .... It's a good example. 
3, Form Five as Minimum Qualification 
Since they thought that working experience was very important to their career 
development, they did not think that excellent qualification was necessary. In fact, they 
thought that the minimum academic requirement in the job market was having a Form Five 
certificate. For example, Ka Hung and Kwong Yin mentioned that, to apply for the post of 
policeman, one should either have Form Five standard (with no restriction on academic 
results, even all subjects were unclassified) or Form Three standard plus two years working 
experience. Ka Hung said that this standard, however, was only valid on paper. In reality， 
the Police Department preferred to employ those who had finished Form Five level. It was 
why Ka Hung did not stop at Form Three and tried to finish Form Five. And since a Form 




Wing Kin: At least Form Five. Nowadays, Form Three is not okey. 
CC: Why? 
Wing Kin: You finished 'Form Five，nominally .... finding a job, you can write Form 
Five. Few write Form Three. 
CC: Why do you stay in school for Form Four and Five? 
Chi Man: If you go out at Form Three, you'll find no job. 
Hence, their Working Experience Strategy could be summarized as in Table 6.1 (see 







Table 6.1 Working Experience Strategies of the Subjects � 
Name Working Experience Strategy 
Ka Hung 1. Cook helper 
-> Chef 
2. Policeman 
-> Police Inspector 
Kwong Yin Policeman 
-> Inspector 
Wing Kin Cook helper 
-> Chef 
Ting Po He had not decided the desired job specifically but 
expected to have his own business in the future. 
Chi Man He had not decided the desired job specifically but 
expected to have his own business in the future. 
Wai Lung He had not decided the desired job specifically but 
expected to have his own business in the future. 
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B. Reduce Academic Strain 
I 、 
Similar to Continuing Studies Strategy, Working Experience Strategy could reduce 
the academic and occupational strain of the subjects. 
As last section just mentioned, these subjects no longer had to care about what 
HKCEE results they got - they just cared whether they could finish Form Five. Since 
finishing Form Five was a reactively easy task (they did not have to study hard, they just had 
to prevent themselves from kicking out of the school), they felt much less frustrated (But it 
did not prevent them from feeling bored. This point will be discussed in more details in part 
n of this chapter). 
CC: Do you think that you can stay until Form Five graduation? 
Ting Po: Wah, it's not that difficult, right? As long as you did not commit any major 
mistakes, everyone can have Form Five graduation! 
Even though the boys were not sure how long they had to struggle in the working 
world, they were confident that they would become managers or their own bosses someday 
if they had rich working experience. They were confident that their career prospects would 
be as good as those of the university students. 
CC: Do you think that university graduates are more successful than the 
policemen? 
Ka Hung- Only because they can have wives? Because they can have cars or flats?.... 
If you say they get those things easier, I've nothing to say. But I can get 
those things later .... 
CC. But you said that your academic result is no good, do you afraid? 
Ka Hung- Afraid of what? Don't you know I have a job to do now? You just earn less 
money. Now you are a cook helper, but later you're a chef. Then it's better. 
Sometimes they might even think that they would obtain career success earlier than 
the university students. They thought that the university graduates took a fixed route: after 
they get Form Five graduation, they studied two years matriculation courses, then at 
university for three years, and finally became managers after working for two to three years. 
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But Working Experience Strategy was much more flexible. The boys believed that if they 
got the，chance，，their careers would become very successful and even get ahead of those 
university graduates in a relatively short period of time. 
CC: How long do you need to become a manager? 
Ka Hung: How long? Not very long! If I'm lucky, I could be in charge of these 
university graduates several years later, right? Opportunity is everywhere. 
It depends on whether you can seize it or not. 
Notwithstanding, Working Experience Strategy could reduce, but not eliminate their 
strain completely. To a certain extent, Working Experience Strategy was just a kind of 
'belief. No one could guarantee when, how, and whether they could realize this，belief. 
In addition, many teachers and parents still told to them that going to the university was the 
best way to start a brilliant career. This further made them have reservation on the validity 
of this strategy and mock themselves. 
CC: Then do you care about HKCEE? ， 
Wing Kin: No. It depends on how you develop yourself later. For me, it's not 
important. Certificate result is not so important. Form Five standard is more 
important.... •.， 
Chi Man: (laughing) It's important if your certificate result is good, it's rubbish if it's 
bad.... Actually I tried to study a little bit harder. No way (sighing) • I hope 
my results of technical subjects are better. Arts? Hope that mathematics is 
not too bad. But Chinese and English .... I must，die in the battlefield'.... 
Wing Kin: (laughing) Is it a new study method? Are we，new，type of youth? 
Chi Man: Unusual? (sighing) You're talking with strange persons! Right? You've 
found the wrong persons in a wrong class .... 
Wai Lung: (laughing) Three meaningless youth! 
Chi Man: You've found a group of strange students, very abnormal .... A group ot 
students who don't study. In other schools, the students are now studying 
very hard. Studying all the time. 
CC But you said that they are bookworms.... 
Chi Man: They are bookworms, but they are the majority. Is that right? We are just 
minority. 
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n. Pleasure Seeking Strategy at the School 
Like subjects of the Gradual Study Subculture, the subjects of the Transitional 
Pleasure Seeking Subculture also did not join anti-school culture. Rather, they used what I 
termed Pleasure Seeking Strategy. 
Apparently, the Pleasure Seeking Strategy was very similar to the anti-school culture 
depicted by the Subcultural Theories. However, they had to be distinguished very clearly 
and carefully. Specifically, anti-school culture was to seek short-term pleasure at the school 
so as to annoy the teachers, whereas Pleasure Seeking Strategy was just a way to seek short 
term pleasure at school without annoying the teachers. As Subcultural Theories suggested, 
young people in Resistance Subculture were very concerned to deliberately 'publicize' their 
uncooperative attitudes and school-rule breaking behaviours in front of the teachers. In fact, 
they did not prepare for the test not only because they hated test but mainly because they 
wanted to，declare，that they did not care for the result and that they disliked study very 
much. They kept on shouting in the class not only because they hated keeping quiet in the 
lesson, but mainly because they wanted to disturb, annoy, and challenge the teachers. To 
a great extent, their rules breaking behaviours were both means and ends. However, 
Pleasure Seeking Strategy was totally different in two ways. First, the central purpose of 
Pleasure Seeking Strategy was to make fun but not resistance. In other words, they did not 
do homework not because they wanted to show others that they disliked study, but because 
they really wanted to escape from doing the，tedious，and，meaningless，homework. For the 
same reason, they shout in the lessons not because they wanted to annoy the teachers but 
because they found it as a way for creating excitement in a boring school environment. 
Therefore, their rules breaking behaviours were just the means but not the ends. The aim 
of whatever they did was just to have fun. Second, unlike young people in a Resistance 
Subculture, who deliberately keep on challenging the teachers and breaking the school rules, 
subjects who used Pleasure Seeking Strategy were very conscious to stop their pleasure 
seeking behaviours whenever they found the teachers felt annoyed. They still wanted to stay 
until Form Five graduation and hence they avoid agitating the teachers too much. Otherwise 
they would be punished by the teachers or in the worst case they would be kicked out from 
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the school. If I had to conclude the difference between Pleasure Seeking Strategy and anti-
school culture in more simple words, I would say that Pleasure Seeking Strategy were just 
，naughty, behaviour, but that anti-school culture was a kind of 'malicious' and，vindictive， 
rebellion. 
One key reason why the subjects of the Transitional Pleasure Seeking Subculture 
preferred to use Pleasure Seeking Strategy rather than anti-school culture was because they 
felt only a sense of boredom rather than a sense of failure at school. According to 
Subcultural Theories, usually underachievers who wanted to go to the university but unable 
to achieve it would feel a strong sense of failure. However, it was not the case for our 
subjects. For the subjects of Transitional Pleasure Seeking Subculture, even though they had 
poor academic performance, they believed they could have occupational success in the future 
by using Working Experience Strategy. Therefore staying at school did not make them have 
a strong sense of failure. On the other hand, subjects of the Transitional Pleasure Seeking 
Subculture wanted to stay until Form Five gradation. However, getting a Form Five 
graduation certificate was a very easy task _ they just needed to make sure that they did not 
annoy the teachers too much and got kicked them out of the school. Hence they did not need 
to do homework seriously, pay attention in lessons, or strive for teachers recognition and 
favouritism. Many daily school practices which was originally set up to motivate the 
students to study hard, such as attending lessons, doing homework, wearing appropriate 
school uniform，seemed to be meaningless to these subjects. As a result, attending school 
became a 'inevitable' but，boring，duty for them. The most common word they used to 
describe their everyday school life was 'boring'. 
CC: What do you feel about going to school everyday? 
Wai Lung: Floating in the air. 
Chi Man: Nothing .... 
Wai Lung: It's better not to go. 
Wing Kin: It's the end. I feel like giving up.， 
Wai Lung: It's not complete giving up. But it's.• • • 
Wing Kin: Boring. Very boring. 
Wai Lung: Ya, it's boring. It's much more lifeless. 




at the same time wanted to make sure that they did not irritate the teachers too much and get 
punished. To understand this, we had to have a look at the punishment system of their 
school first. If a student broke，minor，school rules (for example, bring a，gameboy，to the 
school), the teachers would record a，small fault' for him; if he broke the，serious，ones (for 
example, speaking foul language to the teachers), the teachers might record one 'big fault' 
for him. Whenever one got twenty-seven 'small faults' or three，big faults', he would be 
kicked out of the school immediately. Our subjects thought that, if they broke the school 
rules and get witnessed by the teachers, he would get 27 small faults or three 'big faults' 
easily. Therefore whenever they broke the school rules to make fun, they tried to be very 
careful not to be punished by the teachers. Specifically, they used three tactics to achieve 
this goal. First, for breaking those，minor，school rules, they tried their best to hide away 
their pleasure seeking behaviours as much as possible. Second, they tried their best not to 
break those，serious，school rules. Since once discovered, they might be punished for a，big 
fault，. Third, whenever teachers were annoyed by them, they would cease making fun 
immediately. 
They used the Pleasure Seeking Strategy to make fun out of the boring school mainly 
through two ways: avoid study and schoolwork and violate the conduct rules. 
A. Seeking Pleasure by Avoiding Schoolwork 
Attending lessons, doing homework, and examination were，suffering，for these group 
of subjects. To seek short-term pleasure out of the boring schoolwork as much as possible, 
they tried their best to make fiin in the lessons, copy homework and postpone the deadline, 
or not to revise for examination at all. 
1. Make Fun in the Boring Lessons But Cannot Play Too Much 
One way to make fun was to make jokes in lessons. Borrowing Beynon's terms, open 
joke was joke understood by both pupils and teachers, whereas closed joke "was，closed，to 
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the teachers and private to the pupils concerned, but was once made public, much to the 
bafflement and bewilderment of teachers" (Beynon 84: 124-5). Since closed jokes would 
annoy the teachers less easily ithan open jokes, our subjects were more inclined to use the 
former. For example, describing the teachers as a，foul，directly was a direct 'insult'. But 
if the students used the name of a 'cartoon figure' to make jokes on the teachers, the teachers 
would be more able to tolerate or even overlook the joke. 
Ting Po: Squabbled with them (author: the teachers). Called them 'Ding Dong，，'Ka 
Wong' (author: they are the names of some popular cartoon figures) .... It's 
so funny that he didn't know what is，Ka Wong，！ We just stood and waited 
until he finished convicting us. We said, "Finished talking? Nothing else?". 
Then we sit down. He then called us to stand up and convicted us again. 
Then he finished and we sit down again. He convicted us, we sit down, then 
he convicted us again, and we sit down again. It's so funny! 
Another way of making closed jokes was to say，fake，foul language to the teachers. 
Some of them liked to make fun by making up some sentences or names which phonetically 
resemble some phases in foul language in front of the teachers. They dared to do so because 
they were confident that the teachers would not charge them for they had not uttered any real 
rude words. Ka Hung's classmate Kwong Man (who was a member of the Gradual Study 
Subculture) had made the following comment on him. 
Kwong Man: Ya, he did it! Once Ka Hung was punished to stand up in the classroom. 
Then he looked out the window and noticed some flowers. He asked Ah Sir, 
"Who is in charge of the these?". Ah Sir said, "I don't know". He then said, 
"Is that Agricultural Administrative Branch (author: in Hong Kong, there was 
no such branch, but in Cantonese, it sounded like a foul phase.) 
Another way to make fun was to，shout，during the lessons. They cried out loudly, 
not to communicate any thing meaningful to the teachers, but just to break the ice and 
interrupt the boring lessons. 
Ka Hung: .... Shouting loudly ....or just sitting still …When you feel bored, just cried 
out something! 
Ting Po: Just say, "AH Sir, what's the matter? Don't bother me!" 
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(in another discussion) 
Ka Hung: I remember, at that time, I was sitting at one comer and，Hot Dog，(author: 
a nickname of a classmate, who was not interviewed in this study) was sitting 
at another comer. The teachers deliberately separated us .... Then we talked 
in a long distance! (He pretended to speak to someone very far away) "What 
you are saying?", "Ha?", "What now?"，"Ya, ya, ya!", "Don't disturb! Ah 
Sir is watching!". We did that! 
Since they could not play too much in the classroom, they had to play strategically. 
For example, if the students kept shouting for a long time, even a good-tempered teacher 
might get very angry sometimes. When the teachers showed discontent and paused in the 
course of teaching, the boys would stop shouting immediately. But when the teachers 
resumed teaching, they might relapse again. In short, the boys always tried to test how 
tolerant the teachers were, and how far they could play. 
Ka Hung: Just shout.... Atone time, with，Hot Dog，，"Ah" .... I said, "What?"，Hot 
Dog shouted, "Ah?" (he starts to laugh), then I said, "Ha?", "We?", "Ah?", 
"Oh?"! 
Ting Po: (also laughing) Then Chow Sir was getting angry, and turned round to look 
at us. Then nobody spoke .... Then he continued his teaching, we said 
together, "Ha!". At that time it's very funny! 
Fighting was also used to ease boredom in the air. However, they fought very 
tactically. They would fight only when the teachers started to write things on the 
blackboard. Whenever the teachers noticed the fighting sound and turned their heads to 
check who were fighting, they would just stop fighting; when the teachers started to turn his 
back on the subjects, these subjects would start to fight again. 
Wai Lung- Attending lessons is quite happy. The most interesting thing in the past was 
when I sit next to Yan Pui (author: one of his classmates who was not 
interviewed in this study), we fought with each other .... 
Chi Man- Ya, at that time, Choi Sir asked "Who was fighting?". No body answered. 
He，said, "Don't play again". After he turned his back on us, they fought 
again! 
For some，strict，teachers who might get angry more easily, the boys seldom shouted 
or fought in classes. To avoid being get caught by those，strict，teachers, they would mther 
.• •、 
do something more，private，. They might read comics, play handy TV games, chat, sleep, 
without being discovered by teachers. When they chatted, they lowered the voice to an 
extent that the teachers could not identify where the voice came from. When they slept, they 
used textbooks to hide their faces. When they read comics or played，Gameboy，(author: a 
kind of，pocket，TV games), they did under the desks. For those teachers who were 
，extremely，strict, they might just 'muck about': playing the rubbers or rulers, drawing 
pictures on the desks or textbooks, pretending listening but actually daydreaming or waiting 
for the bell rang. 
CC: What do you do if the teachers was very strict? 
Chi Man: Dreaming. Lay on the desk and dream .... Ha, I sit just in front of the 
teachers .... 
Wing Kin: Nearly every lesson is boring. All of us are sleeping. 
Wai Lung: Science! During science lessons you can do your own things. Read A-Club 
(author: a local comics magazine), do homework .... read comics .... 
In situations when these subjects overestimated the tolerance limit of the teachers and 
the teachers were so angry and wanted to punish someone, they would cease making fun, and 
joined together to solve their crisis. 
Wai Lung: Ka Hung know what to do in what situations. Know how to react. 
Chi Man: He know when to stop .... 
Wai Lung: He can stop, teachers can't punish him .... 
Chi Man: ，Bee-Blue，(a nickname of another classmate who was not interviewed in this 
study) reacts very fast. He controls himself very well! He is，smart’！ 
Wai Lung: The teachers can't discover that it's him! 
Chi Man: Stop immediately! ^ 
Wai Lung- Many people saved him.... I was the first one to save him. Ah Sir, it s not 
him!" .... When being asked "Who is it?". Everybody said, "I don't know, 
ah Sir!", "Is it you?", "I don't know, ah Sir!". Then some said, "The noise 
comes from the school next to us! “ ....Ka Hung, always did that. Last time 
he hit the wall. Ah Sir asked who did it. He then said, "Wah, ah Sir, the class 
next to us hit the wall so hard! “ • 
2. Copy, Postpone, but Never Neglect to Do Homework 
Though copying homework and postponing homework deadline could not create any 
pleasure for these subjects, doing so cpuld help them to avoid the，suffering，of doing the 
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homework by themselves and meeting the deadline. In normal situations, an informal 
，homework copying network' would help them to finish all the homework. Every morning, 
few，studious，classmates would hand in the homework to the class monitor who distributed 
these first hand copies to others. After some classmates finished copying, they would lend 
their，second hand' copies to others, and so on. In order to avoid being discovered by the 
teachers, every classmate would change the original copy a bit so that his own 'second hand 
copy，was a bit different from the other copies. Finally all students would have their 
homework 'finished'. Of course, through such a copying process, most of the time they 
could not meet the original homework deadline. 
CC: How can you finish the homework if you do not revise the textbooks? 
Chi Man: Of course I can. We copy from others .... 
Wai Lung: Sometimes you open the textbook and will find that the examples are relevant. 
Then you copy them onto the assignment. Then you've finished it .... 
Chi Man: Then you lend it to other people .... 
Wai Lung: We just circulate and copy. You change the details of the original copy, then 
you produce the second one. Copy and change, change and copy. Then we'll 
get many copies. 
However, though the subjects might copy and postpone deadline, they would never 
left the homework undone. Why was it so? It was because leaving the homework undone 
might cause them to be punished for a major fault. Because the boys aU came from the 
worst class in Form Five, the teachers did not expect the boys to do it well and did not mind 
when they handed it in. However, they did not care whether they could finish their 
homework before the end of every terni so that they could record the boys' marks on the 
mark sheet. Otherwise they might personally felt being challenged and their ability in 
controlling the students would be seriously questioned by the headmaster. Therefore no 
matter how late they had to hand in all the assigned homework. Near the end of every term, 
they usually forgot to do much homework and they had to rush to borrow and copy the 
'finished' homework from their classmates, and hand in the，copies，. 
Ka Hung: Last week I was so tired. 
CC* Why*^  
Ka Hung- I had to copy aU the homework that I forgot to do! Choi Sir said, if you guys 
did not hand in the homework before the end of this term, he would give a ，surprise，to us. No way, just to entertain him, (I have to) ask classmates to 
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borrow their homework to copy. As long as I handed in (the homework) 
before the end of the term, he won't did anything to us. 
3. No Revision before Examination, but Cannot be Absent 
Studying was a nightmare for these subjects. To avoid the pain of studying, they 
seldom revised before examination. They just walked into the examination hall, wrote down 
something they remembered from the lessons, and then sit quietly and waited for the bell. 
CC: Will you study for the examination ？ 
Chi Man: No. Study very little. For every subject, I just revise very little .... just the 
key points. 
Wai Lung: I won't revise. I rely on my memories got from the classes. If I can't 
remember what I've heard during the lessons, it's over. 
(in another discussion) 
Ka Hung: Get in (the examination hall)，write something. But I don't know what I'm 
writing .... 
Ting Po: The Drawings! So hard! Among four questions, I didn't know three of them. 
For the rest，I didn't know either. I just guessed. 
Ka Hung: Once finished, actually I hadn't finished (every part of the paper), then I 
waited waited for the bell. 
According to these boys, the bottom line was not to be absent, since teachers treat 
，absent from examination' as a challenge to their authorities. As long as the students 
，attended，the examination, the teachers did not care what marks the students got in the 
examinations. 
CC. Why don't you just be absent for the examination? 
Chi Man: I just get used to them .... Rebel against? I can't. It's a matter of power. 
I'm not so powerful.... How can I rebel?.... 
B. Seeking Pleasure by Violating the Conduct Rules 
How they sought pleasure through violating the conduct rules would be analyzed from 
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two major aspects: how they made ftrn during non-lesson times, and how they modified their 
school uniform. 
1, Lunch Time, Lesson Breaks and Recess: Bringing Prohibited Articles, 
Throwing Chalks, Chatting, and Fighting 
The boys liked to bring the，prohibited stuff (walkman, discman, comics, magazine, 
and handy electronic games) back to school. However, they did it very cautiously, since if 
they were discovered by the teachers, they would be punished for either one or two，small， 
fault. If they really wanted to bring these prohibited articles to school, they would be 
extremely cautious to seek various ways to prevent the teachers from noticing it. 
Ka Hung: I tried once. I brought a remote-controlled car back to school .... 
CC: How can you do it? It is so big .... 
Ka Hung: Used a big sports bag! (J) Put it into a big sports bag, and then locked it in 
the locker .... At lunch time I took it out and played for a while. Of course 
you could not make too much noise. 
They also liked to play something which were less easily seen, or more tolerable by 
the teachers. For example, lunch time was the best time for throwing chalks, chatting, and 
fighting. Their lunch time started at twelve, and this group of boys usually had lunch 
together. Occasionally they stayed at places outside school (a garden or a supermarket 
nearby), but usually they preferred to go back to the classroom to play something which were 
prohibited during lessons. These activities helped them to ease their boredom emerged from 
the morning lessons. 
CC: What do you do in lunch time? 
Chi Man: ....Go back to school to fight! . l i ‘ 
Wai Lung: We don't stay at fast food shops .... For chatting, we prefer going back to 
school. We play in the classroom. 
Chi Man: We go back to the classroom quickly .... 
CC. Then what do you do in classroom? 
Chi Man: Chatting. Fighting. Throwing chalks! 
Though the duration of lessons break and recess was so short, they would never miss 
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the chance to play. In fact，they wanted to，seize，the time to have maximum fun. 
CC: What do you do between lessons? 
Chi Man: Throwing chalks. 
Wai Lung: (very excited and laughing) Once I stood a textbook in front of my face, then 
over ten pieces of chalk were thrown at mel Only my face could avoid the 
chalks. My body was completely white! All the chalks hit me (continue to 
laugh)! 
CC: But there is too little time between the lessons 
Chi Man: Ya, so we have to seize the time. 
Wai Lung: (laughing) Every minute and every second is in war condition. 
Chi Man: How many brushes had we thrown out of the window? 
Wai Lung: We had throw out five! 
As mentioned previously, though they liked to have fun, they did not want to be 
punished by the teachers. Therefore, whenever they violated some conduct rules and was 
discovered by the teachers, no one wanted to take the responsibility. For example, at the 
day before the last day they attended Form Five, several subjects threw some chalk onto the 
playground. However, when the teachers discovered and asked who were involved, no one 
dared to admit the responsibility. Consequently the whole class had to wash the playground 
floor. 
CC: What's the most exciting experience? 
Ka Hung- Throwing chalks! I don't know who brought it to the playground! 
Ting Po: Lo Yu (a nickname of one of their classmates who was not interviewed in this 
study) brought it! 
Kwong Yin: Listen to me! You guys played with it during lunch time! 
Ka Hung- I kicked the chalk box. I kicked it so high! Up to second floor! I kicked it, 
but it's not yet broken! Then I didn't know who kicked it afterwards and 
broke it! 
Ting Po: Lo Yu kicked it and broke it! 
CC: Where did you kick it? 
Ka Hung: At the playground! “ … , Ting Po: Also near the Staff Room! Lo Yu was so scared that he quickly ran away! 
CC: Why did you play in this way? 
Ka Hung: It's the last day of the term! 
Xing Po: No! The last week before the examination! 
Ka Hung: Ya! It's Lo Yu! He felt too duU! 
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2. Modifying the School Uniform 
The subjects felt that the style of the school uniform standard was too boring. To 
make their appearances more 'funny' and，stylish，，most of the time they tried to do some 
small changes on their standard school uniforms. For examples, they liked to cut hair around 
the ear, modify the trousers width, or wear pale coloured underwear, since these 
modifications were less easily noticed by the teachers. 
CC: Do you wear school uniforms properly? 
Ka Hung: Oh, if they tell you to wear black shoes, can you wear red ones?.... 
CC: Then do you change anything at all? 
Ka Hung: They said that my trousers should be 'narrow' .... I still wanted to make it 
roomy, but of course not too exaggerated .... 
CC: Then why don't you just make it more roomy? 
Ting Po: Then you are deliberately creating rebellion. 
Ka Hung: To challenge them so explicitly is not worthy. 
If they wanted to make more ’prominent’ modifications on their school uniforms, such 
as wearing silvered anklets, patterned belts, or coloured school bags, they would use 
whatever means to keep themselves away from the eyesight of the teachers. For example, 
they would never walk near the staff room (the room where teachers stayed) floor. 
Sometimes when they were walking at the corridor and saw the teachers at another side of 
the corridor, they would just run away. In fact, how to avoid the teachers' checking became 
an art of living at school. 
Ka Hung: That's impossible for them to discover. In fact I just got a small pattern on 
the back of my white shirt, and it's actually none of their business .... 
Kwong Yin: That's your fault! 
Ting Po: You were stupid if you got caught! 
Kwong Yin: That's right! .... They can't catch me. You should know how to avoid .... 
CC. So are you very obedient? 
Xing Po- Ah Sir doesn't witness me breaking the school rules. What can they do to 
• me? We can rescue ourselves! It's OK if you know how to protect yourself! 
You know how to avoid from being seen .... 
If unfortunately, their，modified，uniforms were discovered by the teachers, the boys 
seldom argued with the teachers about what they should wear. They would just seek excuses 
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for their modifications to avoid direct conflicts with the teachers. For example, coloured T-
shirts were forbidden. If the boys were caught by the teachers, they would say that all their 
white under T-shirts were washed. If their hair was too long, they would try to comb their 
hair up to make it appear to be shorter. The same principle could be applied to school 
trousers. 
Ka Hung: Last time he used rulers to measure my pants. I just said to the teachers, 
"I'm fat, so are my legs. Why should I modify the size? Just okay, right?" 
Ha, then I did not need to modify my pants (very proud of his own argument) 
in. Leisure Usage: Diversion 
In leisure time, the subjects of the Transitional Pleasure Seeking Subculture enjoyed 
leisure for diversion. It meant that they sought short-term satisfaction in leisure activities so 
as to eliminate their boredom. 
\ 
Similar to the fact that Pleasure Seeking Strategy had to be distinguished clearly from 
anti-school culture, enjoying leisure for diversion must be separated carefully from that for 
resistance. If our subjects enjoyed leisure for resistance, they play not mainly for the short-
term pleasure, but for showing to the authorities - teachers, parents, and policeman - that 
they did not care about the existing establishments and rules. However, our subjects sought 
short term pleasure not for this resistance purpose, but for diversion - eliminating the 
boredom. 
Their reason for using leisure for diversion rather resistance was the same as the 
reason for using Pleasure Seeking Strategy at the school. As mentioned in part H, since the 
boys which used Working Experience Strategy just wanted to finish Form Five, they found 
that going to school was very boring. Therefore, they sought short-term hedonism from 
leisure activities to divert themselves from their boredom. 
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The short-term pleasure they pursued would be divided into four kinds: instant 
humour, sensational violence, instant success, and immediate excitement. They will be 
examined one by one in the followings. 
A. Instant Humour: Comic Films and Comics 
To have a quick laugh at their boredom, these boys liked to watch comic movies and 
comics. 
Their favourite movies were those acted by a famous Hong Kong comedian called 
Chow Sing Chee. They liked to watch him not because he taught them to have reflections 
on their situation, but because he always inverted and broke the conventional rules. What 
they obtained from his movies was a laugh at the norms of the society. 
CC: Why do you love to watch Sing's Movies? 
Ka Hung: They are fun! 
Ting Po: That's funny! ....，McDonald，became，McDonfook，(author: the name of a 
fast food shop in the film)! .... then danced. It made me laugh .... 
Ka Hung: They just sing, "Meat Bread .… 
Ting Po: Then he sing, "Hamburger"!.... 
These boys loved to watch some Japanese comics such as，Domeman’，，Dr. Slump', 
and 'Ramara 1/2，(author: the name of those comics). According to them, the characters in 
these comics usually broke the conventional rules and defied any kind of authority. They 
even said that this kind of comics had no consistent story lines, and the main 'function' of 
these comics were not to tell audience a morality or a theme, but to let them to have a quick 
’laugh，at everything. For example, the main reason why our subjects like reading，Ramara 
1/2，was that its characters made fun out of everything, including the sexual norm. In this 
comic, a boy called Ramara, could switch to a girl whenever he was poured with hot water, 
and he could become boy again when he was poured with cold water. The reason behind 
his，sex switching' capacity was not out of genetic engineering, but that he had once fell into 
a，magical，lake in China. • 
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CC: What's so funny of Ramara? 
Wai Lung: It's a crazy comic, a guy can punch another guy into the sky .... 
Chi Man: Leung Ah (author: the name of one of the main characters)! He's blind in 
directions! He has no sense in direction, so he usually get lost. Once he had a，Fight，date with Ramara at a place at Tokyo, but he went to Hokkaido! 
Can there be anyone like him in the real world? 
CC: What else? 
Chi Man: The Ramara's ever-changing identity. 
Wai Lung: .... Ramara sometimes is very powerful, sometimes very weak .... suddenly 
he is a girl, very attractive. Many guys want to chase after her. But 
suddenly he is a boy. No one recognizes that he is the girl before .... 
Chi Man: It's extremely nonsense .... 
CC: Do you think that it has a theme? 
Wai Lung: No, it hasn't .... It's not very coherent. 
They also found the comic，Dr. Slump' very entertaining，since its characters also 
challenged the conventional norms and defied the everyday authorities. This theme of 
defying the authorities and making the story characters look foolish gave the boys a chance 
to have a laugh, which in turn divert themselves from their anger and boredom felt at the 
school. 
Wai Lung: Dr. Slump is very foolish too .... 
Wing Kin: That's foolish .... • Wai Lung: Arale runs (author: the main female character) as fast as a rocket, saying, 
"Fly! Eeeeee ” 
Wing Kin: "Bo-Bee, Bo-Bee!” (Pretending the voice of another main character) .... Then 
she plays with faeces! .... • , ， … • 
Wai Lung: Also presses the faeces (author: with fingers)! (Pretending Arale s childish 
voice) "Press! Press!" 
Wing Kin: But the faeces can talk! … _ ， 
Wai Lung: Ya, (the faeces) say, "When can you stop pressing? That s ugly! 
B. Sensational Violence: Comics and Films 
The second way to defeat their boredom was to enjoy sensational violence. 
The boys enjoyed sensational violence through watching，Action，comics or movies. 
# 
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In these films and comics, the main characters did not strive for academic success, their aims 
were to use physical power and violence to take revenge, rescue their favourite girls, and 
beat down a fatal rival. Most of the plots was to depict how the main characters trained their 
physical power, sharpened their martial arts, fought fiercely with opponents, and finally beat 
down their opponents in unfavourable condition. These boys loved to watch how the actors 
insisted to overcome their own weaknesses or enemies' obstructions to beat down their 
enemies. In the movie 'Over the Top'，which was casted by Stallone, one of the plots which 
Ka Hung could remember was how Stallone overcame his own psychological barrier and beat 
down his opponent. 
Ka Hung: It talks about success. To be a man one must have confidence .... Then his 
father (author: Stallone) took part in the Arm Force competition. His father 
at first was not very powerful. He lost the first round. He was frustrated .... 
Then he saw his son, and consequently he won! .... His son said something 
like this, "Father! Try harder! Don't give up!" .... It's very exciting. 
They also loved to read，Action，comics, since these，Action，comics also talked about 
how the main characters succeeded in beating down their opponents. Most 'action' comics 
had a formula: a man in a highly competitive world had to train himself very hard to fight 
against the evils and won back his girl friend. The Japanese comic，North Star Fighter，was 
definitely this kind of story. According to the boys, the background of the story was the 
earth after Nuclear War. At that time, aU kinds of living species and plants were dead 
except human beings. A man with great power ruled over the earth and many people were 
under distress. For survival, human beings fought with each other for limited food. 
Originally，the main character wanted to protect his girl friend and fought with the ruler of 
the earth. But he failed, and all his legs and arms were broken, and he was thrown down 
to the bottom of a cliff. Fortunately he did not die. Then he trained himself to be a smart 
fighter for revenge. The most attractive element of this comic was how he won the mler 
with his 'martial arts'. 
CC- Then what is the most impressive episode? 
Wai Lung- The most impressive one is.... the first time the main chamcter fights with 
his elder brother .... That's very exciting. In the final fight, the skills are 
very fantastic. The 'Killing Without Mind', uses one's sense to feel the 
opponent's skill. He c职 exercise his skill without seeing the opponents .... 
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C, Short-Term Success: TV Game and Football Match 
Playing TV games could also give these boys satisfaction of short term success. 
Every time these boys started to play a TV game, they aimed at，win，the game To 
know how to win one，shooting，TV game, however, was not a very difficult task for these 
boys. According to these boys, one had to get familiar with the characteristics of his own 
spaceship, enemies' spaceships, and the battlefields All they had to do was to have the 
patience to practice the TV game continuously. According to these boys, for every TV 
game, usually if they only had to spend one to two days to，practice，，they would get familiar 
with that TV game and win it. 
Usually a game had a hierarchy of 'game levels', and every 'game level，had a 
mission for the players to finish. Whenever the players finished level one, they 
would chaUenge level two, then level three, and so on. To ’win’ a TV game meant 
that one had successfully won every，game level' of the TV game. Take 'shooting' 
TV game as an example. At level one, the player might have to control his 
'spaceship' to shoot down his enemies - first, a number of，small fishes，and then 
finally a，big fish，. Then at level two, the player might have to control his 
'spaceship' to go through a cave with number of tricks and monsters, and then finally 
，km’ a 'volcano monster'. If the player could shoot down aU the enemies of aU the ，game levels', it meant that he had，won，this，shooting，TV game. 
18 For 'shooting' games, they had to learn three set of skills. 
1 First they had to learn the basic characteristics, strengths, and weaknesses of 
‘ the 'spaceship' that they controlled on the TV screen. It included its speed 
range, its defensive and shooting power, its special weapons, and its weapons 
options (laser or boom). 
2 Second they had to learn about the characteristics of the，battlefield，. Each 
• game level had its own 'battlefield'. These 'battlefields' might be computer 
drawn forests, underwater, subways, deserts, castles, or cities. Players should 
be familiar with the，battlefield，to prevent his spaceship to crash with the 
rocks, mountains, or buildings in the，battlefield，. 
3 Finally one had to learn both the strengths and the weaknesses of enemies in 
the TV games. They had to leam how to avoid the enemies, and more 
importantly, how to use different weapons and 'strategies' to attack different 
enemies. 
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Wai Lung: The most important thing is to play (the TV game) for a longer time. Play 
more. To get familiar with, and to know the weaknesses of enemies! 
CC: Some games are very difficult.... 
Wai Lung: Play for a longer time! .... one or two days, when you get familiar with the 
game, then every thing will be OK. You'll leam how to beat down the game 
eventually. 
Since they played TV games to seek a sense of short-term success, if the boys could 
not 'kill' the enemies and，win，the game, they would feel very frustrated. It was because 
they could not obtain success 'quickly'. 
CC: What is a good shooting game? 
Chi Man: Relatively easy to play .... you have confidence to win .... 
Wai Lung: The route is easy to follow .... 
Chi Man: Ya, you have some sense of victory. 
Wai Lung: But if the route is difficult to play with, like the，Big brother' (author: name 
of a TV game), which is so difficult to win it. It's better not to play .... 
Chi Man: Ya, it's no fun. 
The football match they had everyday after school could also give them a feeling of 
immediate success. These boys never thought of having any kind of long term or formal 
training to improve their skills. Their satisfaction of playing football came from the pleasure 
of spontaneous victory more than mastering the skill and techniques of playing (This was not 
to say they did not care about their skills. However, skills were just secondary.). Everyday 
after school, these boys usually gathered together to play football. They randomly divided 
themselves among two groups and started the match. These boys found it very exciting since 
all of them had one single aim in mind: shot the goal and won the match. So everyday they 
enjoyed the pleasure of immediate success from these intense football matches between 
classmates. 
Ka Hung- Every time (author: referring to football match everyday) it's a competition 
.…you have to compete to win... .If you can play well，it means that you are 
a skilful player. 
CC. Have you ever thought of attending any football course? 
Ka Hung: It's troublesome. Just kicking football，having fun, why so serious? 
# 
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D. Spontaneous Leisure Activities: Immediate Excitement 
Their last way to seek short term pleasure was to seek immediate excitement through 
participating in spontaneous activities. 
During Friday nights, the boys might go to Tsim Sha Tsui East to watch movies. 
Then they just chatted, or walked around on the street, with no specific purpose. Doing so 
gave them a feeling of，freedom，，'excitement', and 'independence'. 
Ka Hung: At Form Four and Form Five, we always walked around Tsim Sha Tsui East. 
After seeing late-night movies, we sit at the seaside .... 
Ting Po: At that period of time, there were so many movies on worth seeing! We saw 
movies every week! "Ting Po, go to see a movie! That film is good!". "Oh, 
it's okay, you ask others (to go with us) ！". Then he found many people (to 
go with us) ！ 
CC: What did you do then? 
Ka Hung: After seeing movies, then we just strolled around .... 
Ting Po: Looking at girls .... then went back home to watch 'Dragon-Ball' (author: a 
cartoon showing on TV). 
During weekdays, since they had to wake up early to go to school, they could not 
afford to 'wander around' at Tsim Sha Tsui for a whole night. Consequently, they preferred 
to go to somewhere near their homes during afternoon. One choice was to stroU along Ap 
Liu Street (in Sham Shui Po) for an afternoon. Usually they went there to buy electric chips 
and circuit broads to do homework once a week. However, sometimes they went there twice 
a week, even if they had nothing to do. They just wanted to have a walk. 
Ka Hung: After school? Ap Liu Street! . ^ … . 
Tine Po Ya during Form Four, we went so often! "Hey, Ting Po, go to Ap Liu 
StrU to buy things!". "Oh, ya, ya, ya". That's crazy. 
Ka Hung: There I had nothing to do. Only spending several dollars (author: travelling 
expense) to have fun is good .... 
CC: But what is your aim of going out? 
Ka Hung: My aim is just to stay out late. 
Ting Po: Just go out to walk around. 
.• •、 
During some extremely，boring’ occasions, the boys would do something much more 
，exciting，. For example, after Form Five mock examination, they first went to play football 
for three hours. After they went home and finished dinners, they went to play roller skating 
form 9 pm to 1 am. And their only objective was to skate at the fastest speed. Since doing 
so would create a danger of smashing into others, they felt that it was a very exciting 
experience. Whenever they felt tired, they stopped, rested briefly, and then skated again. 
Ting Po: Once after mock examination, we went to play roller skating. That time was 
very exciting. 
CC: Why? Why did you feel so excited after mock examination? 
Ka Hung: You felt nervous! During examination period you felt too nervous! So in 
roller centre we played very crazily, we just skated as fast as possible .... To 
get some weird feelings. 
Ting Po: Normally, you did not feel so excited. Before examination, you had to study. 
So after examination, you just wanted to release the pressure. Playing roller 
skating, playing it very crazily, was very exciting. 
Then after the 'boring' HKCEE examination, they had one and the only one party 
during their whole Form Five period. Ka Hung, Ting Po, and other classmates (who were 
not the subjects of this study) went to an unoccupied house to have a party. They bought 
beer and snacks, and spent a night over there. They said that the night party was 
'wonderful',，exciting，，，crazy，，and，funny，，since they could do whatever crazy things they 
wanted. 
CC- Why was the party so funny? 
Ting Po: Why? It's crazy, they poured the beer everywhere. Ka Hung even poured 
the beer on me! 
CC: That's fiinny? , ^ . , Ting Po: Ya, after mock examination, you had to be crazy for a while. Pouring beer 
was crazy enough! 
VI. Conclusion 
Similar to the members of the Gradual Study Subculture, members of the Transitional 
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Pleasure Seeking Subculture were certainly optimistic. Though they thought that they had 
no chance to get into the university, they did not have too much worry about it. They 
believe that, as long as they worked hard after Form Five graduation, they would still obtain 
career success. Therefore their current concern was not how to improve their academic 
performance to enter the university, but was how to make fun out of the boring school, when 
the new issue of 'Ramara 1/2，got published, what the most funniest or exciting movie was, 
and whether they got enough money to buy tickets to play roller skating. 'Play for a while, 




RETHINKING SUBCULTURAL THEORIES 
Subcultural Theories suggest that underachievers like to participate in Resistance 
Subcultures. In the Resistance Subculture, everyone abandons academic study, seeks instant 
excitement, and rebels against authority. Nevertheless, our findings show that, besides 
Resistance Subculture, underachievers may participate in Upwardly Mobile Subcultures - the 
Gradual Study Subculture and the Transitional Pleasure Seeking Subculture. In these 
subcultures, they never abandon academic study and their occupational aspirations. Just the 
opposite, they have their own alternative social mobility strategies and 'vision' of future. 
In this concluding chapter, we will rethink the inadequacy as well as future research 
direction of Subcultural Theories. Part I will first analyze why, within the existing 
theoretical framework of Subcultural Theories, we cannot understand the Upwardly Mobile 
Subcultures found in this study. Future research topics on Upwardly Mobile Subcultures will 
then be discussed in Part H. Finally，Part m will discuss the limitations of the present 
research. 
I. Rethinking Subcultural Theories 
The fact that Subcultural Theories only study Resistance Subculture and ignore the 




A. Inadequate Understanding of Alternative Social Mobility Channels 
The first problem of Subcultural Theories is their inadequate knowledge of alternative 
social mobility channels. 
The basic reason for the existence of the Gradual Study Subculture and the 
Transitional Pleasure Seeking Subculture is the alternative social mobility channels. 
Obviously, the function of the alternative social mobility channels is like a valve - it prevents 
people who cannot study at the university from feeling exasperated and turning to seek 
solutions in Resistance Subculture. In other words, the existence of these channels give them 
new hope and they may feel optimistic about their future, and naturally they develop the 
Upwardly Mobile Subcultures. 
Take our cases for an example. In fact, the Upwardly Mobile Subcultures found in 
this study has its societal basis. The alternative social mobility channels our subjects 
mentioned - Continuing Study and Working Experience - actually exist in Hong Kong 
society: 
1. Most of the Hong Kong manufacturing firms, which are market-led rather than 
innovation-led, just need experienced technologists or engineers who know how to 
operate relatively simple production line rather than innovate a new production 
system. Therefore these employers treat a diploma certificate as acceptable as 
university education for recruiting technologists or engineers (Sit and Wong 89: 171-
73, VTC 93a: 6-7, VTC 93b: 7-8). 
2. It is weU known that the division of labour in a Hong Kong small firm is not clear 
cut. On the top of management work, usually a small firm or factory manager has 
to be also responsible for clerical, technical as well as sales work. Moreover, in 
getting contracts or orders from big local or overseas firms for these small firms, 
personal contact or recommendation by a third party is much more important than 
contract from advertisements or open-bidding (Sit and Wong 89). Because of these 
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two factors, employers liked to employ managers with extensive working experience 
and personal contacts rather than high educational background. 
3. The small firm industrial structure also allows people to set up new firms with small 
capital and right connections (to get subcontracting orders) (Lui 94). In other words, 
an entrepreneurs' knowledge of the business operation as well as his business contacts 
is more important than their educational backgrounds in the process of starting 
business. 
In the theoretical framework of Subcultural Theories, however, much of their societal 
analysis is given to how the middle class ideology of occupational and academic achievement 
create frustrations for the youth (see Chapter Two for details), but no attention is given to 
the analysis of the alternative social mobility channels, not to mention their influence on the 
formation of Upwardly Mobile Subcultures of underachievers. Without an analysis of the 
alternative social mobility channels available in society, inevitably Subcultural Theories 
ignore the existence of Upwardly Mobile Subcultures. 
B. Inadequate Understanding of the Drive for Career Success of the 
Underachievers 
The second problem of Subcultural Theories is their inadequate understanding of the 
drive for career success and underachievers. In fact, when people with strong drive for 
career success meet challenges and problems, they may first try to find alternative ways to 
solve rather than abandon and escape from the problems. In other words, Subcultuml 
Theories may underestimate the，drive for career success’ of the underachievers and their 
efforts in seeking solution to solve their problems, and consequently, their Upwardly Mobile 
Subcultures. 
Specifically，the 'drive for career success' is made of two elements: the influence of 
the value of success and the cost of being rebellious. First, since childhood, young people 
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are told endlessly by their parents, teachers, media, and social celebrities to strive for career 
success. Through years of socialization, the idea of getting career success is deeply planted 
in the young people's mind so that under any circumstances success becomes the supreme 
criteria of judging one's worth. As a result, those who cannot study well still do not reject 
the idea that students should do so well. As chapter 4 showed, even our subjects knew that 
they had no hope to improve their academic standard, they still accepted that the principal 
responsibility of students was to study well. Second, the cost of rebel is the cost of being 
rejected by the society. Rebel means acting against one's parents, teachers, peers, police, 
and even the whole society, and the result would be being labelled, discriminated, 
marginalized, and rejected. In more serious situation one may obtain a permanent bad record 
(like going to jail) that family members rejected him and no employers are willing to employ 
him. Because the cost of rebel is so great, the pressure towards not turning into delinquent 
or rebellious is always great. In fact, as previous chapter illustrates，our subjects usually 
took the cost of rebel into account when they thought of which courses of action they took 
to solve their academic failure problem. 
However, Subcultural Theories underestimate the achievement motivation of 
underachievers. In Subcultural Theories, discussion focuses on the function of and the 
varieties of Resistance Subcultures. It supposes that participating in Resistance Subcultures 
is a natural process and people can easily get rid of the pursuit of success and the cost of 
joining a Resistance Subculture. This undoubtedly misunderstands the underachievers' drive 
for career success and therefore ignores the possibility of their motivation in joining the 
Upwardly Mobile Subcultures. 
n. Further Research on Upwardly Mobile Subcultures 
As an exploratory study, this study only delineates the concept of two Upwardly 
Mobile Subcultures. However, questions such as "Why do underachievers participate in a 
particular Upwardly Mobile Subculture?" and "How do the Subcultures influence the future 
working and leisure life of underachievers?", have not been dealt with in this study. To 
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increase our understanding of Upwardly Mobile Subculture, further researches should focus 
on these two topics. 
A. Why Join a Particular Upwardly MobUe Subculture? 
Most probably why certain underachievers join a particular Upwardly Mobile 
Subculture depends on what 'resources' they have. One possible type of these resources is 
the cultural capital of their parents. 
Take working class as an example. Certain underachievers' parents who are currently 
members of working class might also be in the past. These working class parents received 
little education, and lacked the knowledge and ability to teach their children how to secure 
career success through the 'academic path'. On the contrary, these parents are more likely 
to teach their children that practical working experience and connections are valuable for 
work. Consequently, children of these parents may be more inclined to believe the 
importance of working experience and join the Transitional Pleasure Seeking Subculture. 
Nevertheless, working class are never a homogeneous category. Some working class 
kids' parents were originally middle class professionals but now are members of working 
class. Their downward mobility may stimulate them to project their hope on their children 
and want them to succeed. More importantly, these more educated parents are more able 
to teach their children about how to use，education，rather than 'work experience' to secure 
social advancement. As a result, children of these parents may be more likely to join the 
Gradual Study Subculture. 
Of course, the statement that cultural capital of the parents may be related to the kinds 






B. Underachievers at Work: Occupational and Leisure Life 
Another research topics was the subcultures of these underachievers at work. It can 
be divided into three periods. 
Since the underachievers who just leave school and go out to work have no working 
experience, they do not have a concrete plan of what courses to take or what kinds of 
business they want to start. What they have is just a vague perception that they may not be 
trapped in the bottom strata of the society, and that they may have a good career prospects. 
At this stage, we can ask: will they switch among different jobs and have no commitment 
in their jobs just because they do not have to worry about their future prospects? Since most 
of them might work as a craft or manual worker, will they get no satisfaction at work and 
focus their attention on their leisure time to either develop their hobbies or divert themselves 
from boredom? 
Several years after, they may get more experience in the real working world. At this 
stage, will most of them might still work as a craft or manual worker? But since they know 
more about business operations at that time, will they start to construct a more concrete study 
or working plan, and work very hard to 'execute' this plan so as to get a diploma or start a 
new business? Do they still feel confident in the efficacy of the mobility strategy, or rather 
start to worry about it? Since they start to concentrate themselves on their careers, will they 
treat leisure as a kind of relaxation or entertainment, rather than hobby or diversion? 
At a later stage, whether they can realize their career dreams depends largely on the 
social mobility rates. Assuming that there is less and less mobility chance, if the 
underachievers cannot realize their 'professional' or 'entrepreneur' dreams, will they lose all 
their interest or enthusiasm in work? At that stage, will they be only interested in the 
monetary reward of a job, and focus all their attention on their families and spend all their 
leisure time with their families? 
會 
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m. Concluding Remarks: Limitations of the Study 
Though I reassert the theoretical significance of Upwardly Mobile Subcultures, I do 
not want to claim that Resistance Subculture does not exist, and we should focus on the study 
of Upwardly Mobile Subculture only. In fact, certain numbers of underachievers may still 
participate in Resistance Subculture. Total denial of the existence of Resistance Subculture 
and total concentration on the study of Upwardly Mobile Subculture will commit the same 
problem that Subcultural Theories have committed before. In order not to 'overgeneralize' 
the findings of this study, we have to look at the limitations of this study. 
In fact, the biggest limitation of this study is its sampling. First, this study ignores 
how girls cope with their academic failure. Subcultural Theories, as McRobbie (80) 
criticizes, focuses only on how males cope with their prospect problem. Since the 
conventional socialization of male emphasizes on achievement and that of females emphasizes 
on motherhood and wifehood, females may not feel as much academic stress as the males do, 
and as a consequence, they may not join the，masculine，Resistance or Upwardly Mobile 
Subculture. Hence our finding may not be applicable to females. In other words, the 
problem young girls face as well as the varieties of subcultures they participate in are 
questions that have to be studied in the future. 
Second, as mentioned in Chapter Three, the research subjects of this study are a 
group of Form Five prevocational school students. They are definitely a group of 
underachievers, but the problem is that they cannot represent other underachievers. 
Therefore the findings of this study cannot be generalized to other underachievers. It is 
possible that Form Three underachievers certain types of 'retreatist' subcultures rather than 
the Upwardly Mobile Subcultures found in this study. Therefore it is inadequate to claim 
that all the underachievers will participate in Upwardly Mobile Subculture. 
Third, as a case study, this study only explores the ranges and details of the 
subcultures of the underachievers. In other words, it only asks the，what，question. 
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However, it cannot tell us which Upwardly Mobile Subculture is more 'popular' among the 
underachievers. In other words, it cannot answer the，how many，question. How many 
prevocational school students will join Gradual Study Subculture, and how many will join 
Transitional Pleasure Seeking Subculture? Obviously, the answer of this question depends 
very mich on the 'popularity' of the alternative social mobility trend. Take Hong Kong as 
example, as China's economy continues to grow, numerous entrepreneurship opportunities 
may be available for Hong Kong young people. Probably less and less young people want 
to follow the，qualification’ and，professional，path. Therefore probably less and less young 
people will join the Gradual Study Subculture. But this is just a hypothesis. To verify this 
hypothesis, cross-sectional questionnaires must be done. 
In a nutshell, what this study find are two types of Upwardly Mobile Subcultures. 
Due to the limitation of the sample, other types of subcultures may not be covered in this 
study. However, if we still want to understand other types of subcultures, more and more 
exploratory and qualitative researches should be done. Therefore this study is not the end 
of the study of subcultures. On the contrary, this is just the beginning. 
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APPENDIX I 
OCCUPATIONAL BACKGROUND OF THE SUBJECTS' PARENTS 
1. Wai Lung 
Father's Job: 20 years before: factory worker 
Now: supervisor in a factory. 
Mother's Job: Textile factory worker 
2. Chi Man 
Father's Job: 20 years before: factory worker 
Now: owner of a trading (joint ownership) 
Mother's Job: Unknown 
3. Ting Po 
Father's Job: Hawker (selling fish) 
Mother's Job: Housewife 
4. Ka Hung 
Father's Job: 10 years age: textile worker 
Now: supervisor 
Mother's Job: Housewife 
.• •、 
5. Wing Kin 
Father's Job: Van driver 
Mother's Job: Workers in a Fast Delivery Firm 
6. Kwong Yin 
Father's Job: Minibus driver 
Mother's Job: Office worker (cleaning and sending mails) 
7. Kai Wai 
Father's Job: Clerk (Form Three standard) 
Mother's Job: Cook (Primary School) 
8. Lai Yin 
Father's Job: Worker in a clothing factory 
Mother's Job: Worker in a textile factory 
9. Pui Hoi 
Father's Job: Jewellery technician 
Mother's Job: Housewife 
10. Chi Keung 
Father's Job: Unskilled worker (cleaning and sending mails) 
Mother's Job: Cleaning worker 
.• •、 
11. KinFai ‘ 
Father's job: Dead for over five years 
Mother's job: Operator in a printing factory 
12. Kai Ming 
Father's Job: Construction work site supervisor (but his parents 
divorced for years and his father do not live with the 
subject) 
Mother's Job: Housewife 
13. Kwong Wai 
Father's Job: Construction work site supervisor 




The interview guideline of this research is divided into four sections: occupational 
aspiration and academic pressure, future prospects planning, school life, and leisure usage. 
I. Occupational Aspiration，Academic Success, and Academic 
Strain 
A. Occupational Aspiration and Academic Success 
1. What is your desired job? 
2. What is the use of studying? Should everyone go to school? 
3. Do you think that university education can teach one the necessary skill to work? 
Why? 
4. Do you think that university education may help one to get a good job? What kind 
of job? Why? 
5. Is it necessary for student to study hard and play 'healthy' leisure? Could you 
describe what an ideal student looks like? 
6. Do your want to have better academic performance, if everything starts all over 
again? 
B. Academic Strain 
1. Do you find any academic improvement throughout your secondary school years? 
2. Do you think that prevocational education teaches one to have the necessary skills to 
work? What kind of knowledge is it? Why? 
3. Do you think that prevocational education may help one to get a good job? What 
.• •、 
kind of job? Why? 
4. Do you think that prevocational schools are better than grammar schools in certain 
aspects? Why? 
5. Can prevocational school students get into University? 
6. How do your teachers and classmates evaluate you? 
« 
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n. Future Prospects Planning 
A. Function of Study 
1. Why do you stay after From three? Why repeat? 
2. Do you feel studying is useless? Have you ever think of leaving school? Why? 
3. Is school knowledge important for work? Do you think that your future job will be 
related to what you learnt in the school? If not, then what is important for work? 
4. What subjects do you like? Arts, business, science, or technical subjects? Why? 
Which subjects do you devote most of your time to study? Why? 
B. Future Career Path 
1. Do you want to find a job after Form Five graduation? If yes, what kind of job? Do 
you think that you can get the desired job after graduation? If no, why, and what will 
you do? Will you have further studies? 
2. If you want to work after graduation, do you think that you will go back to school 
and study again? If yes, when? In what situation? 
r 
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m. School Life 
A. Homework 
1. Do you think that doing homework by oneself may help you to revise the lessons? 
Why? 
2. If not, then what is the use of doing homework? Is doing homework meaningless and 
boring? 
3. Do you copy homework? How do you do it? Why? 
4. Is meeting the homework deadline important? Do you hand in homework on time? 
Why? 
B. Examination 
1. Can examination evaluate your ability? Why? If not, what can it examine? 
2. Do you study hard in test, examination, or HKCEE? When? Why? How much time 
do you spend to prepare for the school examinations and HKCEE? Why? 
C. Lessons, lessons breaks, recess and lunch time 
1. Do you pay attention in lessons? If not, why? 
2. Do you feel bored in lesson, lesson break, recess, or lunch time? What kind of 
things do you do in order to make a lesson interesting? Do you sleep, talk, play, or 
fight with classmates? 
D. Teachers 
1. Do you show respect to the teachers? Why? What things do you respect for? His 
knowledge, his morality, or just his power? 
2. Should teachers control pupils' leisure activities? 




4. Do you ever have any quarrel with teachers? Why? 
E. Prefects 
1. Is "prefect system" necessary? Do we need some students to help enforcing the 
school rules? 
2. Do you obey prefects? Why? 
3. Is there any good prefect? What qualities should one have in order to be a good 
prefect? 
4. Do you want to be a prefect? 
F. School Control of Leisure 
1. What do you think about the school rules? Are they reasonable or over-rigid? 
Should the school rules be modified? 
2. What do you think about those who obey to the school rules? 
3. Do you always break the school rules? For example, bringing walkman and comics 
to the school, modifying the school uniform, talking or shouting in lessons, throwing 
chalks in recess, so on and so forth. 
(If interviewee breaks a particular school rule, ask him for the following questions:) 
a. Why? Could you describe how you break those school rules? 
b. When? During lesson? Between lesson? In sports day? In assembly? 




IV. Leisure Usage 
A. Leisure Profile 
1. What are your favourite leisure activities? Where and when do you enjoy them? 
With whom do you play? 
2. What do you do after school? Where? With whom? 
3. What do you do in weekends, public holidays, and summer holidays? 
B. Satisfaction From Comics, TV, and Film 
1. Which specific kinds of comics, film, or TV program do you love to read / watch 
most? Why do you read those books? Could you describe your favourite plots or 
episodes? 
2. Do you think that watching TV and film and reading comics is wasting your time? 
C. Pop Music 
1. Which singer do you prefer? Why is he / she better than others? 
2. Which songs do you like most? Can you tell me about the contents? 
D. Commercial Entertainment Centres 
1. How often do you visit the following places: TV games Centre / Roller or Ice Skating 
Centre / Shopping Mall? 
2. What is your most memorable experience? Could you describe what you play and 
how you feel at that moment? 
3. Do you think that doing the above things is wasting your precious time and will have 
bad influence on your academic performance? 
4. Do you think that it is easy for one to get acquainted with peers who go astray? 
.• •、 
E. Sports / TV Games 
1. How often do you play sports / TV games? Do you think that playing sports / TV 
games is wasting your time and will have bad influence on your academic 
performance? 
2. What is your most favourite sports / TV game? What is your most memorable 
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